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Introduction

The purpose of this document is to profile the strengths and weaknesses of a child or young person (CYP) who is presenting with social interaction and communication difficulties.  The broad areas that the CYP might be experiencing difficulties are:

· Social development

· Social communication, including language and non-verbal communication

· Development of thought or play skills

In addition some experience co-ordination and sensory difficulties.

No two CYP with these difficulties will present the same profile.  Their characteristics within the profile will change as they mature.  Their rate of progress in the areas above may be uneven, but they may make good academic progress in some areas of the curriculum.

Some CYP may present with challenging behaviour, which can be managed and the CYP be supported towards better behaviour.  There may be regression at times of stress such as changing teachers, classrooms, schools or personal circumstances.  For these CYP social and emotional development often lags behind cognitive development.  Support is needed for the CYP and for the key adults around them, and their classmates.

The Descriptors that follow identify the main characteristics shown by those with social interaction and communication difficulties.  Once the profile has been done desirable outcomes can be written and then strategies and interventions selected to support the CYP.  These are recorded on the Outcome and Review Form provided.  The expectation is that settings and schools will complete one outcome and review cycle before requesting support from the Speech and Language Therapist and two outcome and review cycles before contacting the Specialist Teachers Team duty number Tel 01908 657825  
High quality teaching, appropriately differentiated for individual pupils, is the first step in responding to possible special educational needs.  For pupils that need special educational provision the code sets out the principle of a graduated response.  This acknowledges that some children will benefit from specific support from the school or external experts (such as an Educational Psychologist or a Speech and Language Therapist).  It is important that staff match their practice to the minimum standards of quality first teaching, targeted provision and personalised provision.  The categories of School Action and School Action Plus no longer apply and have been replaced with a new system called special educational needs (SEN) support.  The new approach is designed to ensure support is focused on individual need and personal outcomes rather than classifications, from Timpson (2014).

See Implementing a new 0 to 25 special needs system: LAs and partners (DfE, 2014) for more information.

Guidance on using the FACT Plus
1. ASSESS 

When profiling the child using the FACT, if Listening & Attention, Understanding and Interaction difficulties are identified in the ‘trigger’ descriptors, profile again using the FACT Plus Descriptors.  If a CYP is not presenting with any difficulties in the areas on the FACT Plus, and there are no concerns, record a ‘0’. 

Use the FACT Plus to highlight the relevant descriptors and decide the CYP’s level using a ‘best fit’ approach.  The level selected will be the one where you have done the most highlighting. 

Level 4 is the most severe. Level 1 is the least severe.

Use the FACT Plus descriptor profile form to record the CYP’s levels.

2. PLAN and 3. DO

Having carried out the FACT Plus profile, decide which area to focus on.  Usually this would be the area the CYP is having most difficulty in or the area that you feel would have the biggest impact on the CYP’s progress.  If the CYP is profiling at level 4 in one area then choose that area.  If the CYP is profiling at the same level in one or more areas then decide which area you feel would have the biggest impact.  Tick the area on the descriptor profile form to show which social communication areas you are going to focus on and write in the comments box to help you to decide on the outcome.

Having decided the area to focus on, use the descriptors to (a) help to identify the baseline level at which the CYP is working and (b) decide on a suitable outcome.  A baseline should be positively phrased, but also have an indication of the next level of the skill which might be challenging for the child (see examples on p.4). Set an outcome that is achievable within the timeframe (outcomes should be reviewed at approximately 6 weeks).  Decide how you will know if the outcome has been achieved, i.e. how you are going to measure the outcome.  Decide which provision and strategies you will put in place to meet the outcome.  Using the outcome and review form, record this information.  More guidance on outcome-setting is given on the next page.

Decide on the environmental and Quality First teaching strategies that will be put in place.  All children (Levels 0 to 4) should have access to environmental and Quality First strategies.  Following the ‘Outcome and Review’ instructions on the next page, decide whether targeted and personalised provision should be in place.  When using the strategies recommended, there are links to resources that can be viewed and printed.  Click on the link that is italicised in brackets.  This will take you to the appropriate resources.

Ideally parents should be involved throughout, and their aspirations taken into account when setting outcomes for their children.  CYP should be involved in setting and monitoring outcomes with staff.
Guidance on the FACT Plus Outcome and Review form
Use the ‘Outcome Setting and Review Form’ to record the areas that you are going to focus on, the outcome you want to achieve, how you know if the outcome has been achieved and the provision and strategies that you are going to use. 

Set an outcome that is achievable and measurable within the timeframe. Outcomes should be reviewed after approximately 6 weeks. The outcome and review form is a working document so if the strategies are clearly not working for the CYP do not wait until the 4-6 week review before deciding on next steps. Strategies can be added or amended at any time and recorded on the outcome/review form to show what has been tried and what has worked / not been successful. There is a monitoring form to support the monitoring of outcomes (see Appendix II).
Carry out a classroom audit (Appendix I - Specialist Teacher Social Communication Friendly Classroom audit) to ensure that environmental and Quality First teaching* is in place. Also check the Fact Plus environmental and Quality First teaching strategies. Put in place any additional environmental and Quality First teaching strategies and record these on the outcome and review form. Usually all levels (0-4) should have environmental and Quality First strategies in place.  If the CYP is profiling at level 0 or 1, this may be all that is required.

If the CYP is profiling at level 2, in addition to environmental and Quality First teaching, targeted provision** should be in place to ensure the CYP can make progress from the baseline identified.

If the CYP is profiling at level 3/4 then in addition to  environmental and Quality First teaching strategies and targeted provision, personalised provision*** will be required as part of a graduated response.

Outcomes that are targeted or personalised should be reinforced and generalised in the classroom, with the teacher maximising opportunities for this across the curriculum. 

Examples are given on the next page for setting an outcome at each Level for ‘Social Communication’ at KS1&2. Other examples are given after the blank Outcome/Review form in each of the respective Key Stages. 

* Quality First teaching refers to good practice that can be expected from practitioners in any setting for all CYP in their care. These are strategies that benefit all CYP whatever their need and ability.

** Targeted provision refers to what is needed additionally to Quality First teaching to enable a CYP to make progress in an area of concern, usually from a known and available resource. This is usually reflected in the settings provision management.

*** Personalised provision refers to a strategy that is devised specifically for a particular CYP. It may be a known intervention or resource but one that is individualised.

4. REVIEW

Having reviewed the outcomes after 4-6 weeks, follow the pathway to decide next steps. If the CYP has exceeded progress in the outcomes, monitor in school and continue with environmental and Quality First strategies. If the child has made expected progress, continue to meet the CYP’s needs through the FACT Plus ‘outcome and review’ cycle, focusing on the area to be developed that will have the most impact on the child's progress. If the CYP has not made expected progress, discuss with the Specialist Teaching Team- duty number  Tel 01908 657825 to decide on next steps. It may be that more targeted/personalised provision is required or - after having reviewed the outcomes and discussed with the specialist teacher - a request for involvement is submitted to the Inclusion and Intervention Team.
NB At least one ‘outcome and review’ cycle should be completed before a request for involvement can be accepted by the Speech and Language Therapy Service and two ‘outcome and review’ cycles should be completed before a request for involvement can be accepted by the Inclusion and Intervention Team 
The SENCo will identify training needs.
Examples
Level 1 example: Social Communication

Descriptor: Does not always follow social etiquette, e.g. may ask for chocolate rather than wait to be offered

Baseline: CYP sometimes follows the social rules in the classroom, e.g. asks to go to the toilet, but can appear rude by taking equipment without asking

Outcome: CYP will follow the social rules in the classroom

How will we know this has been achieved: CYP has demonstrated on ten occasions the right social etiquette in the classroom by following the classroom rules

What strategies will be used to achieve the outcome?

· Environmental/Quality First Teaching strategies: Ensure there are clear rules that are agreed and displayed for all to see; Exaggerate good social rules which should be modelled and reinforced by all in all environment; Reward appropriate social behaviour by providing constructive feedback

Level 2 example: Social Communication

Descriptor: Limited understanding of social rules of communication (interrupts conversations to have needs met)

Baseline: CYP uses polite language, e.g. ‘excuse me...’, but interrupts conversations to have needs met

Outcome: CYP will wait appropriately and does not interrupt adult conversations

How will we know this has been achieved: CYP will transfer skills from the social group to the classroom to wait appropriately and not interrupt adults on 5 consecutive occasions

What strategies will be used to achieve the outcome? 
· Environmental/Quality First Teaching strategies: Good social rules are reinforced by staff

· Targeted provision: Group set up to work on specific social rules, (waiting appropriately/ not interrupting) choose resources dependent on the social and emotional development of the child; Provide opportunities to transfer skills in the classroom

Level 3 example: Social Communication

Descriptor: Inappropriate introduction of topic interest (goes off at tangent when talking to others and does not realise they are not interested)

Baseline: CYP is able to share information, but interrupts class with own topic of interest

Outcome: CYP will stay on topic and not interrupt the class inappropriately

How will we know this has been achieved: CYP can keep to the topic when in class in 5 consecutive lessons 

What strategies will be used to achieve the outcome?: 
· Environmental/Quality First Teaching strategies: Reward appropriate social behaviour

· Targeted Provision: Talk box (favourite food/hobbies). Jotter for ideas to talk about at an appropriate time

· Personalised Provision: Provide opportunity to talk at a specified time; Social scripts to explain other people’s perspectives

Level 4 example: Social Communication

Descriptor: Avoids speaking / selective communication / uninterested in communication

Baseline: CYP tolerates presence of adult, but doesn’t communicate their needs 

Outcome: CYP communicates needs to an adult

How will we know this has been achieved?: CYP will communicate a choice on 5 occasions when presented with a choice board

· Environmental/Quality First Teaching strategies: Praise any attempt if the child communicates
· Targeted Provision: Developing Baseline Communication Skills group work and transfer to the classroom; Set up opportunities to use set phrases 

· Personalised Provision: Encourage the child to communicate through picture choice boards; Provide opportunities to develop communication through 1:1 picture exchange for something they want, using objects motivating to the child

The FACT Plus Pathway in Key Stages 1 - 5
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	Work out the degree of progress, record it on the review form and 

make the appropriate response (as below)

	Progress:
	Progress better than expected
	Progress as expected
	Progress less than expected

	Response:
	Continue monitoring 

in school as necessary
	Continue to meet the child’s needs through the school’s existing knowledge, skills and resources
	Have a discussion with the  Specialist Teachers Team using the duty number Tel 01908 657825*

	
	
	Repeat FACT Plus target-setting and review cycle 


*There are three possible outcomes from the discussion with the Specialist Teacher:

1. A joint decision is made that the school can continue to meet the child’s needs through their existing knowledge, skills and resources

2. The Specialist Teacher signposts the school to further knowledge, skills and resources

3. A decision is made about whether to involve either the Inclusion and Intervention Team or the Speech and Language Therapist

	Specialist Teachers via the duty number Tel 01908 657825 advise on... 
	Speech and Language Therapists#

advise on...

	Courses available

Communication-supportive environment, including classroom audit tools
Differentiation 

Baseline, target-setting and monitoring tools 

Group interventions (Targeted)

‘Off-the-shelf’ interventions
Personalised and individualised SCD interventions (see pp. 34-79)

	Courses available
Specialist, personalised and individualised assessment, monitoring and differentiation

to support language and communication development and overcome barriers to learning and participation


# If the child is in F1 and SLT Service involvement is needed, the parents should be requested to take the child to the Speech and Language Therapy Early Years Drop-In (details of sessions available on 01908 209305) after one cycle of Plan-Do-Review is completed. 

NB. The Drop-In is not for children beyond F1.  If the child is F2+ send a request for involvement to the SLT Schools’ Team after one cycle of Plan-Do-Review is completed. 

When completing a request for involvement form, please ensure you indicate which other services are involved, and the type of advice already requested/received.  At least one ‘outcome and review’ cycle should be completed before a request for involvement can be accepted by the Speech and Language Therapy Service and two outcome and review cycles completed before a request for involvement can be accepted by the Inclusion and Intervention Team. 
NB: Girls with social communication difficulties may present differently to boys with social communication difficulties. Please consider the following points before profiling girls using the FACT Plus.

· Girls are especially likely to fall under the radar at school and often social communication difficulties are missed.
· Girls are more likely than boys to mimic others in social situations and to want to ‘fit in’. They often develop ways to camouflage their difficulties.
· Girls tend to obsess over friendships and can develop one or two close and likeminded allies although they are often led by their peers rather than initiate social interaction.
· Girls have more active imagination and more pretend play than boys. Many girls escape into a fictional world such as fairies and witches.
· Irritability and lethargy affect girls with social communication difficulties more than boys.
· Girls tend to control their emotions better than boys; girls tend to withdraw and boys are generally more disruptive in the classroom. Girls act far differently at home where they release the pressure built up in the day, pretending to be someone else. 
· Girls are more likely to control their behaviour in public; they are less likely than boys to have public meltdowns, make socially inappropriate comments or speak too loudly.
· Boys and girls have similar difficulties reading social situations but girls have a better understanding and use of gesture and ability to maintain a conversation.
· Young girls are less likely to line up toys and play repetitively with them. However play is markedly different from other children’s play.
· Topic interest is less unusual than boys but it is pursued with intensity and obsession.
· Girls find social hierarchy and how one communicates with people of different status problematic and leads to difficulties with teachers in school.
· Older girls appear to suffer from anxiety and depression more often than boys or typically developing girls.

Social Communication Descriptors
Key Stage 1 
Child:..........................................................Date:........................
A child may not have been identified previously, but as social and curricular demands increase, difficulties may become more apparent.  Differences in the way the child presents relative to their peers are more obvious.  Behaviour may be more extreme and be labelled ‘naughty’.

Level 1 = Least severe      Level 4 = Most severe
         If no difficulties are apparent, record as Level 0
	Level
	Social Communication

	Level 1
	· Doesn’t always follow social etiquette (grabbing instead of asking for items)

· Prefers clear rules and boundaries  (likes to police situations)

· Communicates verbally (mostly in context – literal - “could you pick this up” – answers “Yes” instead of picking up the object)

· Has some difficulty reading non-verbal communication (subtle facial expressions not read)

· Follows others’ lead unquestioningly

	Level 2
	· The child uses spoken language mainly to get what they want

· Becomes anxious without routines and firm boundaries (which may present as behaviour difficulties)

· Needs support to understand their own and others’ emotions and/or to express their emotions

· Difficulties following others’ agenda

· Limited understanding of social rules and purpose of communication (e.g. may interrupt conversation to have needs met)

· Follows social cues in familiar situations (e.g. sitting at carpet time)

	Level 3
	· Uses learnt phrases
· Unable to express feelings – limited understanding of emotions

· Limited spoken language, but not in all cases as children might be one of two extremes i.e. either very talkative or the opposite

· Limited understanding of the social rules of communication, e.g. limited awareness of listener, needs of others

· Needing to be in control – class police officer and/or wanting to follow own agenda

· Doesn’t always respond unless adult addresses pupil by name because they do not see themselves as part of the class

· Limited understanding of non-verbal communication (unable to read body signals, e.g. doesn’t know when to stop touching when somebody moves away)

	Level 4
	· Minimal or no verbal communication

· May have had some speech in past but then regressed to non-verbal; alternatively may be highly verbal, very articulate, but not use language appropriately

· Little or no understanding of social rules of communication

· Reliant upon familiar routines and clear rules, due to limited understanding of environment.  Can be rigid in application of rules and routines

· Reacts severely to changes even when prepared for them, e.g. physical or verbal outbursts

· Unable to express and understand feelings/emotions.  This leads to significant frustration/extreme behaviour

· In order to feel safe, there is a strong need to control all situations

· Only responds when adult addresses them directly because they do not see themselves as part of the class

· Very limited understanding of non-verbal communication


Social Communication Descriptors
Key Stage 1
	Level
	Social Interaction

	Level 1
	· Sometimes allows other children to join an activity

· Initiates with other children, usually on own terms (dominant)

· Has a small group of friends, but unsustained

· Attempts to initiate play/interaction but not always successful (uses physical touching rather than words)

· Interacts as part of a small group but has the need to control

	Level 2
	· Has difficulty turn-taking unless the game is of their own choice

· Sometimes allows other children to join in an activity of their own choice

· Has a limited number of friends but may become fixated on one child

· Can form a small group of friends with support

· Initiates interaction but this may be inappropriate verbally or physically

· Weak interaction skills may lead to frustration and inappropriate behaviour

	Level 3
	· Needs clear boundaries and adult support to follow rules and routines

· Limited or no understanding of personal space 

· Limited understanding of the social rules of interaction, i.e. cannot take turns, poor conversational skills

· Weak social communication skills lead to poor social interaction which might present as ‘naughty’ behaviour, e.g. does not make eye contact with adult so is considered disrespectful

· Approaches others but does so in an odd or inappropriate manner, e.g. over familiar, or very formal

· Pays little attention to the responses of others

· Can go off at a tangent or relate to their interests

· “Conversation” is moved towards preferred topic (obsession)

	Level 4
	· Solitary – avoiding adult or peer interaction; alternatively will speak to anyone (stranger danger)

· Approaches others, but does so in an odd or inappropriate way, e.g. invasion of personal space, touch, smell etc.

· Increasingly attached to familiar adults – becomes self-absorbed with that adult to the exclusion of others (adults or peers).  Relationship has tendency to become exclusive

· Unable to interact in group situations without high level of adult support


Social Communication Descriptors
Key Stage 1   

	Level
	Flexibility of Thought

	Level 1
	· Has difficulty organising/sequencing thoughts (rigid pattern of doing things)

· Has specific/unusual interests

· Prefers routines but can accept some changes, e.g. visitor in class

· Has preference to play with same activities/toys

· Has preference to talk about same subjects 

· Limited range of imaginative play

	Level 2
	· Benefits from routines and will need considerable preparation for change

· Has a black and white interpretation of rules (unable to accept changes to rules)

· Has a need for others to conform to the rules

· Struggles with joint attention (focuses on own interest)

· Has a need to impose their own routine and rules

· Prefers own activities but with support can join in other activities

· Play is often repetitive and lacks imagination and can mimic something that has been seen/heard (a scene from a DVD)

	Level 3
	· Repetitive behaviours are more apparent and difficult to distract from

· May prefer own company but may tolerate others if activities are on their terms or topics of interest

· Unplanned changes to routine/rules can be disruptive e.g. might be able to manage planned changes in routine with adult support but still might struggle

· Play is usually repetitive

· Difficulties in joint attention

· Focus on their own thoughts and so seem to have weak listening and attention skills and be easily distracted

· Unable to apply knowledge gained from one situation to another similar situation (only applies group rules to that group)

· Need to teach discrete rules depending on individual situations (will not pick up social rules)

· Can be taught rules of games and functional play but are strictly adhered to

· Imaginative skills will be largely absent.  Apparent ‘imaginative skills’ strongly replicate previously observed events

· Finds it very difficult to accept losing in games

· May be perfectionist with their work/activities, avoid work because they think it might not reach their standard

· Has a fear of failure


cont...

	Level
	Flexibility of Thought cont...


	Level 4
	· Repetitive behaviour limits access to curriculum and daily life

· No imaginative play (play may appear imaginative but is learnt/copied/repetitive)

· Prefers to be solitary in repetitive activities.  If interested in another’s activity may observe or want to take control

· Severe difficulties in joint attention

· Can be taught simple rules of a game (e.g. board game) but rules will be rigidly adhered to.  Play would tend to be with an adult

· Unable to transfer skills learnt in one context to another context

· Unable to accept losing a game – seen through behaviour

· Perfectionism demonstrated, for example, lining up toys in an exact way, repetitive actions/arrangements


Social Communication Descriptors
Key Stage 1
	Level
	Sensory

	Level 1
	· Minimal, but noticeable, sensory sensitivities, e.g. auditory (covering ears), visual, tactile (either likes to touch or avoids it), gustatory (taste, e.g. picky eater), olfactory (comments on smells that others might not notice), vestibular (balance), proprioceptive (body awareness, e.g. a little clumsy)

	Level 2
	· Definite sensory sensitivities, e.g. auditory (covering ears), visual, tactile (likes to touch or avoids it), gustatory (taste, e.g. picky eater), olfactory (comments on smells that others might not notice), vestibular (balance), proprioceptive (body awareness, e.g. a little clumsy)

· Sensory sensitivities begin to have more of an impact but vary with each child. May be hyper-sensitive (over aware of sensory input) or hypo-sensitive (under aware of sensory input)

· Has mild sensory integration difficulties (difficulty filtering out sensory input - sensory overload)

· Sometimes engages in their own sensory feedback to cope (e.g. rocking/squeezing/deep pressure activities/likes going bare foot)

	Level 3
	· Obvious sensory sensitivities, e.g. auditory (covering ears), visual, tactile (likes to touch or avoids it), gustatory (taste), olfactory (smell), vestibular (balance), proprioceptive (body awareness, clumsy)

· Sensory sensitivities are more apparent and have greater impact on daily life but this varies for each child.   May be hyper-sensitive (over aware of sensory input) or hypo-sensitive (under aware of sensory input)

· Has moderate sensory integration difficulties (difficulty filtering out sensory input - sensory overload)

· Often engages in their own sensory feedback to cope (e.g. rocking/squeezing/deep pressure activities/likes going barefoot)

	Level 4
	· Highly apparent sensory sensitivities, e.g. auditory (covering ears), visual, tactile (likes to touch or avoids it), gustatory (taste), olfactory (smell), vestibular (balance), proprioceptive (body awareness, clumsy)

· Sensory sensitivities have an even greater impact on daily life but varies with each child.  May be hyper-sensitive (over aware of sensory input) or hypo‑sensitive (under aware of sensory input)

· Has severe sensory integration difficulties (difficulty filtering out sensory input (sensory overload)

· Usually engages in their own sensory feedback to cope (e.g. rocking/squeezing/deep pressure activities/likes going barefoot)

· Sensory issues may be even more apparent resulting in changes of behaviour


Social Communication Descriptors
Key Stage 1

	Level
	Receptive Language (Understanding)

	Level 1
	· Understands explicit spoken language 

· Takes language literally on the odd occasion

· Mismatch between receptive and expressive language levels (lower level of understanding but apparently fluent language)

	Level 2
	· Difficulties understanding verbal and non-verbal communication (may present as more able but misunderstands information and instructions)

· Requires time to process information (particularly in a classroom setting)

· Difficulty understanding everyday language (e.g. what it means to ‘finish’ something); might confuse similar sounding words, or refuse to accept that a word can have more than one meaning, e.g. volume (sound)/volume (capacity)

· Difficulty with abstract language/concepts, cause/effect

· Limited vocabulary for describing emotions

· Sometimes takes language literally (i.e. jokes, idioms)

· Uses learnt phrases in certain contexts but will not transfer them

	Level 3
	· Limited understanding of vocabulary

· Appears to be the ‘little professor’ with encyclopaedic  knowledge of a narrow area, but unable to understand other areas of similar or less complexity

· Difficulties following more complex verbal instructions, i.e. able to follow short, concise, simple verbal instructions

· Visual prompts (e.g. object, picture, symbol) are increasingly necessary to reduce anxiety due to information overload, weak understanding, weak retention of information

· Often takes language literally

	Level 4
	· Visual prompts, photos, pictures, signs or symbols are usually necessary for understanding and communication

· Has extremely limited understanding of new vocabulary and concepts

· Unable to follow verbal instructions without visual prompts

· Inconsistent following of verbal instructions, dependent on mood, interests, time of day, anxiety levels

· Very literal in understanding

· Only responds when adult simplifies their spoken language


Social Communication Descriptors
Key Stage 1
	Level
	Expressive Language

	Level 1
	· Uses complex vocabulary in context (little professor/adult like language)

· Uses tone of voice that is monotone, stilted or unusual in intonation/presentation

· Weak vocabulary

	Level 2
	· Uses complex language but not always in the right context (formal language on the playground)

· Presents as articulate but does not use language functionally (e.g. talks at length about dinosaurs but unable to ask for something they need)

· May speak with an accent (American) or with learnt phrases

· Uses rote learnt responses to follow social cues, but not always appropriately, e.g. teacher asks class if they’ve enjoyed the weekend, child says ‘Yes, thanks, yabadabadoo!’

	Level 3
	· Expressive language may appear to be fluent and mature but is often learnt/copied from other sources, e.g. film, parents

· Use of a formal style of language – more typical of someone in authority e.g. using words like ‘nevertheless’, ‘although’

· Echolalia (repeating chunks of language) more apparent.  Using learnt phrases out of context

· Little use of expressive language OR might be very articulate and precise in use of language

· Unusual tone of voice, e.g. monotonous, have an accent (typically American), high-pitched, idiosyncratic pronunciation (posh manner)

· Superficially extensive vocabulary but unable to apply in context (parrot talk)

· Talks to self (e.g. mutters under breath when alone or with others)

	Level 4
	· A high level of stereotypical language used if the child is verbal (e.g. actually, nevertheless)

· Non-verbal communication used with adult, e.g. taking adult’s hand to get what they want, but with little social intent

· Uses single words or short phrases or echoed phrases

· Needs an adult prompt to elicit verbal or non-verbal response

· Obviously unusual tone/monotone

· More pronounced grammatical errors
· Very articulate for their age (little professor)


Social Communication Descriptors
Key Stage 1
	Level
	Organisation (fine and gross motor skills)

	Level 1
	· May require additional time and support for self-help skills

· Organisational, fine and gross motor difficulties become more evident and begin to impact

	Level 2
	· Weak organisational skills e.g. unable to get equipment for an activity

· May have associated fine or gross motor difficulties

· weak letter formation in handwriting

· difficulties getting changed for PE and dressing/undressing

· longer to get ready/to complete written work

· may be clumsy/poor spatial awareness
· weak scissor skills and pencil/ruler skills
· Regular impact upon daily activity

	Level 3
	· As for Level 2, but the impact on daily activity is more pronounced



	Level 4
	· As for Level 2, but the impact on daily activity is severe

· Handwriting, scissor, pencil/ruler skills are poor
· Poor organisational skills



Social Communication Descriptors
Key Stage 1
	Level
	Anxiety

	Level 1
	Anxiety may present as challenging behaviour, avoidance, refusal, body tics and other compensating behaviours.
· Behaviour may change when anxious due to change/sensory overload/ lack of social understanding, which may manifest itself as stimming (which is repetitive comforting movement), facial/vocal tics, fiddling, running, turning, withdrawing, hitting, refusal
· Mild impact on the child’s participation

	Level 2
	If there is challenging behaviour, this may be a sign of anxiety, which can present in different ways (e.g. avoidance, refusal, vocal/body tics and other compensatory behaviours)

· Behaviour may change when anxious due to change/sensory overload/ lack of social understanding, which may manifest itself as stimming (which is repetitive comforting movement), facial/vocal tics, fiddling, running, turning, withdrawing, hitting, refusal
· Moderate impact on the child’s participation 
· Will change the conversation with unrelated comments

	Level 3
	· Behaviour may change when anxious due to change/sensory overload/ lack of social understanding, which may manifest itself as stimming (which is repetitive comforting movement), facial/vocal tics, fiddling, running, turning, withdrawing, hitting, refusal
· Anxiety has a severe impact on the child’s participation 
· Often exhibited through behavioural issues, e.g. shouting, screaming, hitting out, throwing, destroying work, running off, rigidity of stance, ‘self-harming’, biting, rocking (flight or fight)
· Some children can become withdrawn – shuts down, dislikes touch, refusal, not listening, becoming silent (freeze)
· Attempts to control situations in order to reduce their anxiety

	Level 4
	· Anxiety is seen regularly in different social situations and has a profound impact
· Behaviour may change when anxious due to changes/sensory overload/ lack of social understanding.  (This may manifest itself as, i.e. stimming facial vocal tics, fiddling, running, turning, withdrawing, hitting, refusal)
· High level of anxiety often exhibited through behavioural issues, e.g. shouting, screaming, hitting out, throwing, destroying work, running off, rigidity of stance, ‘self-harming’, biting, rocking (flight or fight)
· Some children can become withdrawn – shuts down, dislikes touch, refusal, not listening, becoming silent (freeze)
· Attempts to control situations to reduce their anxiety, or loses control of self


FACT Plus (Social Communication) Descriptors

Key Stage 2 
Child:....................................................Date:..............................
A child may not have been identified previously, but as social and curricular demands increase, difficulties may become more apparent.  Differences in the way the child presents relative to their peers are more obvious.  Behaviour may be more extreme and be labelled ‘naughty’.

Level 1 = Least severe      Level 4 = Most severe
         If no difficulties are apparent, record as Level 0
	Level
	Social Communication

	Level 1
	· Doesn’t always follow social etiquette (e.g. pushing to the front of the line)
· Prefers clear rules and boundaries (likes to police situations)

Upset by change in routines or environment 

· Has some difficulty reading non-verbal communication – (subtle facial expressions not read)

· Tends to talk about own interests

	Level 2
	· Uses spoken language to communicate needs and wants
· Needs adult to “interpret” non-verbal communication, e.g. explaining adult’s intention when adult uses eye pointing
· Has some awareness of the social purposes of communication, e.g. greeting, chit‑chat, small talk
· Inconsistent understanding of the social rules of communication, e.g. interrupting inappropriately
· Functions best with familiar routines and clear rules

	Level 3
	· Limited spoken language
· Uses learnt phrases
· Unable to express feelings – limited understanding of emotions
· Limited understanding of the social rules of communication including conversational skills
· Needs to take control of situation (‘policing’ it)
· Doesn’t always respond unless adult addresses pupil by name because they do not see themselves as part of the class

· Limited understanding of non-verbal communication

	Level 4
	· May use minimal spoken language, or use it excessively, but not communicatively (i.e. talks at you)
· Severely limited understanding of the social rules of communication
· Reliant upon familiar routines and clear rules
· Significant frustration in not being able to express/understand feelings


Social Communication Descriptors
Key Stage 2 
	Level
	Social Interaction

	Level 1
	· Does play with other children, but on own terms
· Can interact in a structured small group
· Has few friends, or one specific friend, but is interested in other children
· Does not always take the listener’s needs into account 
· Has difficulty with taking turns and/or losing a game/not being first

	Level 2
	· Sometimes plays with other children on own terms/has few friends
· Sometimes allows other children to join in her/his activity
· Limited understanding of the social rules of interaction/does not take turns
· Spontaneous approaches to others may be qualitatively different to norm
· Generally does not take account of the listener’s needs
· Can interact in a structured small group

	Level 3
	· Has little interest in peer interactions, prefers adult interaction
· Limited or no understanding of personal space 
· Limited understanding of the social rules of interaction (e.g. cannot take turns)
· Weak social communication skills lead to poor social interaction which might present as ‘rude’  behaviour e.g. asks an overweight female adult if she is pregnant
· Prefers to talk about own interests
· Approaches others but does so in an odd or inappropriate manner e.g. comes up to talk but does so with their back turned to you
· Pays little attention to the responses of others

	Level 4
	· May avoid peer interaction, or approach others in an odd or inappropriate manner e.g. sniffing them
· Has little understanding of danger (e.g. stranger danger)
· Has difficulty managing interactions in group situations or one-to-one with peers
· Increasingly accepting of and dependent on known adults, becoming emotionally attached to them, but perhaps less interaction with peers


Social Communication Descriptors
Key Stage 2 
	Level
	Flexibility of Thought

	Level 1
	· Prefers routines but can accept some changes, e.g. staffing/timetabling
· Tendency to be rigid/repetitive in mannerisms/play (only plays games in set way/with set rules)
· Some difficulty in generalising concepts
Has preference to talk about same subjects

	Level 2
	· Can accept changes to routine with preparation and reassurances from an adult
· Prefers own activities that tend to be repetitive
· Can be distracted from engaging in repetitive behaviours
· Difficulties with joint attention (focuses on own interest)

· Struggles to accept own mistakes – need for perfection 
· Lacks imagination and can draw heavily on something that has been seen/heard (a scene from a DVD)
· Cannot see another person’s perspective

	Level 3
	· Significant need for familiar routines and clear rules
· Finds changes in routines and environments hard even when prepared
· Difficult to distract or move on from repetitive behaviours
· Prefers own solitary, repetitive activities
· Significant difficulties in joint attention
· Focuses on their own thoughts and so seems to have weak listening and attention skills and be easily distracted

· Imaginative skills will be largely absent so struggles with creative writing, prefers reading factual texts

· Perfectionist with their work, avoiding work because they think it might not reach their standard
· Can be taught rules of games (e.g. cricket, football, netball) and functional play but finds it difficult to generalise their learning to a range of contexts
· Cannot understand that another person might think differently from them

	Level 4
	· Reacts inappropriately to changes even when prepared for them
· Repetitive behaviours limit the child’s access to the curriculum or daily activities
· Time is dominated by own solitary, repetitive activities
· Severe difficulties in joint attention
· May play simple turn taking game with an adult
· Absolute perfectionist (cannot cope with any sense of failure)


Social Communication Descriptors
Key Stage 2 
	Level
	Sensory

	Level 1
	· Has some sensory sensitivities, e.g. auditory (covering ears), visual, tactile (either likes to touch or avoids it), gustatory (taste, e.g. picky eater), olfactory (comments on smells that others might not notice), vestibular (balance), proprioceptive (body awareness, e.g. a little clumsy)
· Level of tolerance may increase as the child develops coping strategies and becomes less sensitive

	Level 2
	· Has some sensory sensitivities, e.g. auditory (covering ears), visual, tactile (either likes to touch or avoids it), gustatory (taste, e.g. picky eater), olfactory (comments on smells that others might not notice), vestibular (balance), proprioceptive (body awareness, e.g. a little clumsy)

· Child’s level of tolerance may increase as she/he develops coping strategies and becomes less sensitive

	Level 3
	· Has some sensory sensitivities, e.g. auditory, visual, tactile gustatory (taste), olfactory (smell), vestibular (balance), proprioceptive (body awareness)
· Level of tolerance may increase as the child develops coping strategies and becomes less sensitive
· May have sensory integration difficulties (difficulty filtering out sensory input - sensory overload)

· Often presents their own sensory feedback to cope (e.g. rocking/squeezing/deep pressure activities, tapping on a desk)

	Level 4
	· Has some sensory sensitivities, e.g.auditory, visual, tactile gustatory (taste), olfactory (smell), vestibular (balance), proprioceptive (body awareness)
· Level of tolerance may increase as the child develops coping strategies and becomes less sensitive
· Usually presents their own sensory feedback to cope (e.g. rocking/ squeezing/ deep pressure activities)
· Sensory hypo-/hyper-sensitivities are more apparent and have greater impact on daily life


Social Communication Descriptors
Key Stage 2 
	Level
	Receptive Language (Understanding)

	Level 1
	· Understands most spoken language
· Occasional difficulties understanding ambiguities
· Occasional need for adults to be explicit (may take things the wrong way)
· Occasional need for adult to simplify their spoken language 
· Mismatch between receptive and expressive language levels (lower level of understanding but apparently fluent language)

	Level 2
	· Some difficulties in understanding verbal and non-verbal communication
· Understanding may be literal (e.g. pull your socks up, and child does so)
· Some difficulties understanding ambiguities
· Frequent need for adults to be explicit and to simplify their spoken language
· Conceptual language increasingly needs explanation
· Needs longer to process information
· Misinterpretation of situations can lead to arguments

	Level 3
	· Significant difficulties understanding ambiguities and continues to be literal
· Visual prompts are necessary
· Difficulties following verbal instructions, and non-verbal communication (unable to read other people’s body signals)
· May have significant difficulties learning new curriculum specific vocabulary
· Need for adults to be explicit and to simplify their spoken language
· Conceptual language needs detailed explanation

	Level 4
	· Difficulties learning new curriculum-specific vocabulary and using in context
· Language needs to be explicit and simplified
· Very literal in understanding
· Conceptual language needs detailed explanation
· Severe difficulties in understanding lengthy verbal input and non-verbal communication
· Rarely understands ambiguities


Social Communication Descriptors
Key Stage 2 
	Level
	Expressive Language

	Level 1
	· Can use language for a range of purposes e.g. to discuss, comment, question, explain, but needs encouragement
· Tone of voice may be unusual (stilted or monotonous)
· Vocabulary may be weak
· Sophisticated language may hide underlying deficits
· May use accents, e.g. American

	Level 2
	· Uses spontaneous language but may not be appropriate for the context
· Expresses meaning in an unusual form (e.g. using adult phrases & style)
· Has difficulty using language for a range of purposes, e.g. to discuss, comment, question, explain
· Unusual use of tone/volume/accents becomes more evident
· Struggles to use language to express feelings

	Level 3
	· Uses a limited range of vocabulary or responses
· Minimal use of expressive language
· Short sentences used in response to questions unless own choice of topic
· Dominates conversations with her/his familiar subject
· Has unusual tone of voice, e.g. monotonous, has an accent (typically American), high-pitched, idiosyncratic pronunciation (posh manner)
· Spontaneous language is needs led
· Uses learnt phrases as replies (delayed echolalia)
· Talks to self (e.g. mutters under breath when alone or with others)

	Level 4
	· Uses a wide range of vocabulary or responses without full understanding which therefore fails to communicate meaning
· Responses are frequently off-topic
· Uses single words in reply, or fails to recognise the importance of a reply
· Needs an adult prompt to elicit a response
· Adopts a specific accent or dialect, e.g. cartoon American accent
· Echolalic (parrots the language of others without understanding) or repeats a video/phrase they have heard
· Very articulate for their age (little professor)


Social Communication Descriptors
Key Stage 2 
	Level
	Organisation (fine and gross motor skills)

	Level 1
	· Needs help with sequencing, e.g. dressing/undressing
· Sometimes have difficulty organising themselves

· Sometimes takes longer to get ready for activities
· Some difficulties with handwriting/cutting/fastenings on clothes

	Level 2
	· Needs help and extra time with changing
· Often takes longer to get ready for an activity
· Sometimes seems clumsy, bumps into others and falls over
· Needs more structure/organisation for everyday activities
· Moderate difficulty with handwriting/cutting skills

	Level 3
	· Weak organisational skills, e.g. leaves homework in book bag at school

· Usually takes longer to get ready for an activity such as changing for PE
· Often seems clumsy, bumping into others and falling over, due to motor planning difficulties
· Handwriting/cutting slow in developing
· Aversion to handwriting becomes more obvious

	Level 4
	· Always takes longer to get ready for an activity such as changing for PE
· Usually seems clumsy, bumping into others and falling over, due to significant motor planning difficulties
· Handwriting slow in developing and a major ongoing area of difficulty
· Needs adult prompts and visual support to structure a task


Social Communication Descriptors
Key Stage 2 
	Level
	Anxiety

	Level 1
	Anxiety may present as challenging behaviour, avoidance, refusal, body tics and other compensating behaviours.
· Behaviour may change when anxious due to changes/sensory overload/ lack of social understanding.  (This may manifest itself as stimming, which is repetitive comforting movement, facial/vocal tics, fidgeting, running, withdrawing, hitting, refusal)
Mild impact on the child’s participation

	Level 2
	If there is challenging behaviour, this may be a sign of anxiety, which can present in different ways (e.g. avoidance, refusal, vocal/body tics and other compensatory behaviours)

· Behaviour may change when anxious due to changes/sensory overload/ lack of social understanding.  (This may manifest itself as, i.e. stimming, which is repetitive comforting movement, facial/vocal tics, fiddling, running, turning, withdrawing, hitting, refusal)
· Moderate impact on the child’s participation

	Level 3
	If there is challenging behaviour, this may be a sign of anxiety, which can present in different ways (e.g. avoidance, refusal, vocal/body tics and other compensatory behaviours)

· Behaviour may change when anxious due to change/sensory overload/ lack of social understanding, which may manifest itself as stimming (which is repetitive comforting movement), facial/vocal tics, fiddling, running, turning, withdrawing, hitting, refusal
· May ‘shut down’ or seek to escape from situations 
· Often exhibited through behavioural issues, e.g. shouting, screaming, hitting out, throwing, destroying work, running off, rigidity of stance, ‘self-harming’, biting, rocking (flight or fight)
· Anxiety has a severe impact on the child’s participation 
· Attempts to control situations in order to reduce their anxiety

	Level 4
	If there is challenging behaviour, this may be a sign of anxiety, which can present in different ways (e.g. avoidance, refusal, vocal/body tics and other compensatory behaviours)

· Anxiety is seen regularly in different social situations and has a profound impact
· Behaviour may change when anxious due to changes/sensory overload/ lack of social understanding.  (This may manifest itself as stimming/self-stimulation, facial/vocal tics, fidgeting, running, turning, withdrawing, hitting, refusal)
· May ‘shut down’ or seek to escape from situations


KS1 – KS5 FACT Plus (Social Communication) 
Descriptor Profile 

	School: 
	Completed by: 

	Child/Young Person’s Name: 
	Date of Completion: 

	Date of Birth: 
	Age: 
	Year Group: 


	Descriptor

Area
	Descriptor Level*
	Comments
	Focus
Please tick priorities

	Social Communication
	
	
	

	Social Interaction
	
	
	

	Flexibility of Thought
	
	
	

	Sensory
	
	
	

	Receptive Language
	
	
	

	Expressive Language
	
	
	

	Organisation (Fine and Gross Motor Skills)
	
	
	

	Anxiety
	
	
	

	*Put a ‘0’ if the descriptor area for the child/young person is not a cause for concern

	Child/young person’s views:



	Parents’ comments: (e.g. about profile at home; about suggested targets and strategies at home; parental aspirations)
Signed (parent):                                                                                                      Date:


KS1 – KS5 FACT Plus (Social Communication) Outcome and Review Form

	Child/Young Person’s Name: 
	Date of Birth: 

	Date: 
	School: 


	Baseline (based on the descriptor, what can the child do, and what is challenging?) 

Assess
	What outcome(s) are we trying to achieve?

Plan
	What strategies and interventions will be used? 

Do
	Have we achieved the outcome(s) and how do we know?

Reviewed

	Descriptor Area:

Descriptor Area:


	
	
	

	
	
	
	Review date: (4-6 weeks)

.


	What strategies will be used to achieve the outcome(s)?

	Creating a communication-supportive environment / Quality First Teaching

(Reflect on your communication-supportive environment / Quality First Teaching.  Is there anything else you could do that would benefit this child?)

	Descriptor Area:




cont...

	Targeted Provision
(Refer to the targeted provision section of the FACT in the area you have prioritised)

	Descriptor Area:



	Personalised Provision
(Refer to the personalised provision section from the FACT in the area you have prioritised)

	Descriptor Area:



	Next Steps 

(Refer to the ‘Pathway’ flowchart)

	

	Support Service use only:


	Moderation

Name: 

Click here to enter text.

	Signature: 


	Designation: 

Click here to enter text.
	Date: 

Click here to enter a date.


KS1 – KS5 FACT Plus (Social Communication) 
Descriptor Profile 

	School: Elstree Park Primary
	Completed by: P Thrower

	Child/Young Person’s Name: Rodrigo Gomez
	Date of Completion: 14.11.14

	Date of Birth: 11.03.2009
	Age: 5:08
	Year Group: 1


	Descriptor Profile
	Descriptor Level
	Comments
	Target

Please tick priorities

	Social Communication
	2
	Uses spoken language to get what he wants.  Needs support to understand his own and other’s emotions.
	

	Social Interaction
	3
	Responds to clear boundaries and needs adult support to follow rules.  Struggles with turn taking.  Wants to approach others but does not know how.
	(

	Flexibility of Thought
	2
	Needs to be prepared for any change.  He sees things as black and white.  Play is repetitive usually copying a DVD he’s seen.
	

	Sensory
	2
	When things are noisy in assembly or class puts his hands over his ears.  Sometimes rocks to and fro as he sits.
	

	Receptive Language
	2
	Needs ‘take up time’ to process information.  Struggles with abstract concepts.
	

	Expressive Language
	3
	He repeats learned phrases and echoes what others say.  Uses very little expressive language.
	

	Organisation (Fine and Gross Motor Skills)
	2
	Has weak fine and gross motor skills.  He lacks energy.  He is dependent on adult support to organise him for learning.
	

	Anxiety
	2
	If he is anxious it has a bit of an impact on his ability to focus, and to process language.
	

	Child/young person’s views:

Rodrigo is unable to verbalise his views so he chose what he likes to do using his PECs board (see overleaf).  From observation he is happy in class when he has access to adult support.  He loves construction apparatus and is our Lego champion.


	Parents’ comments: (e.g. about profile at home; about suggested targets and strategies; about support at home; etc.)
When doing things at home we find we have to be on Rodrigo’s case all the time at home otherwise he forgets.  He loves the class TA Ms Sally O’Loff.  He spends most of his time at home playing with Space Lego.

Signed (parent):      A Gomes (Father)                                                                      Date: 14.11.14


KS1 – KS5 FACT Plus (Social Communication) Outcome and Review Form

	Child/Young Person’s Name: Rodrigo Gomez
	Date of Birth: 11.03.2009

	Date: 14/11/2014
	School: Elstree Park Primary


	Baseline (based on the descriptor, what can the child do, and what is challenging?)
	What outcome(s) are we trying to achieve?
	How will we know this has been achieved?
	Have we achieved the outcome(s) and how do we know?

	Descriptor Area:

Social Interaction

Given clear boundaries and adult support Rodrigo can follow rules.  He finds it hard to take turns and share.  He wants to approach others but does not know how.


	· Rodrigo sits in his place on the carpet and respects others social space.

· He completes an activity that involves taking turns with another child with adult support.

· He approaches another child and gives his play symbol.


	· Rodrigo sits in his place on the carpet and respects others social space one out of four times.

· He completes an activity that involves taking turns five times with another child with adult support during a structured game within his social skills time.

· He is observed approaching another child on five occasions giving his play symbol.


	· He sits in his place on the carpet one out of four times.

· He completes an activity that involves taking turns five times with another child with adult support in his structured social skills time.

· He was observed approaching another child giving his symbol over five times.



	
	
	
	Review date: (4-6 weeks)

30/01/2015


	What strategies will be used to achieve the outcome(s)?

	Creating a communication-supportive environment / Quality First Teaching

(Reflect on your communication-supportive environment / Quality First Teaching.  Is there anything else you could do that would benefit this child?)

	Descriptor Area:

Social Interaction
· Sit Rodrigo on a chair during carpet time. Try a carpet spot and a wobble cushion as alternatives.

· Teach the social rule: an arm’s length shows the personal space others feel comfortable with.

· Praise every social interaction attempt made by Rodrigo reward with a smile or a comment such as ‘good looking’ or ‘good listening’.

· Teach social interaction using a variety of motivational activities; teach him first how to do/play them. Reinforce to all staff that they must not assume he knows automatically what to do with different activities.  Make the activities fun and exciting by being larger than life and enthusiastic.
· Slowly introduce turn taking opportunities across the school day e.g. activities, games, conversation.


	Targeted Provision
(Refer to the targeted provision section of the FACT in the area you have prioritised)

	Descriptor Area:

Social Interaction

· Introduce another child, and in time more children, with and then without adult support, with or without visuals.

· The games and activities used will be ones that he enjoys.

	Personalised Provision
(Refer to the personalised provision section from the FACT in the area you have prioritised)

	Descriptor Area:

Social Interaction

· Begin turn taking activities one to one with an adult.  Extend the range of activities and the contexts where the turn taking occurs.

· The progression is to introduce more complicated turn taking games, with more complex rules, barrier games, winning and losing games, and, taking turns with a jigsaw puzzle.

· Write a social script about allowing others personal space.

· Teach appropriate interaction with adults and classmates e.g. phrases, functional language, scripts (“Can I play”, “I want”) use puppets and role play too.

	Next Steps
(Refer to the ‘Pathway’ flowchart)

	Rodrigo has achieved two of the planned outcomes (turn taking and approaching another child) that will be supported to progress to the next stage of development.  He is struggling to respect the personal space of those around him on the carpet.  Will contact Specialist Teacher Communication and Interaction for further advice.



	Support Service use only:


	Moderation

Name:

Ms Monro


	Signature:


	Designation:

Specialist Teacher Communication and Interaction
	Date:

11/02/2015


KS1 – KS5 FACT Plus (Social Communication)

Descriptor Profile

	School: The Meadows
	Completed by: Henrietta Ponsonby

	Child/Young Person’s Name: Michael Finnegan
	Date of Completion: 15.12.14

	Date of Birth: 25-04-2006
	Age: 8:07
	Year Group: 4


	Descriptor

Area
	Descriptor Level*
	Comments
	Focus
Please tick priorities

	Social Communication
	0
	N/A
	

	Social Interaction
	0
	N/A
	

	Flexibility of Thought
	1
	Michael has problems on the playground because he becomes upset if others do not follow the rules of the game they are playing.  The same can happen in group work in class.
	(

	Sensory
	1
	Michael has hypersensitivity to noise.  He can become distressed when the fire alarm goes off, and if it is noisy in assembly or the dining hall.
	(

	Receptive Language
	0
	N/A
	

	Expressive Language
	0
	N/A
	

	Organisation (Fine and Gross Motor Skills)
	0
	N/A
	

	Anxiety
	1
	Michael becomes fidgety when the noise level in his environment is too high.
	

	*Put a ‘0’ if the descriptor area for the child/young person is not a cause for concern

	Child/young person’s views:

I get cross when my friends do not play games properly at playtime.  When I tell them we argue and fall out.  It spoils the game.  My ears hurt when it is noisy in the hall.

	Parents’ comments: (e.g. about profile at home; about suggested targets and strategies at home; parental aspirations)
Michael tends to be bound by rules at home.  Things have to be done in a particular way or he can become upset.  We are aware that we need to keep the noise level around him down.  For example, firework displays are impossible for him.

Signed (parent):  Felicity Finnegan (Mother)                                                     Date: 15.12.14


KS1 – KS5 FACT Plus (Social Communication) Outcome and Review Form

	Child/Young Person’s Name: Michael Finnegan
	Date of Birth: 25-04-2006

	Date: 15/12/2014
	School: The Meadows


	Baseline (based on the descriptor, what can the child do, and what is challenging?)
	What outcome(s) are we trying to achieve?
	How will we know this has been achieved?
	Have we achieved the outcome(s) and how do we know?

	Descriptor Area:

Flexibility of Thought

Michael adapts to changes in routine.  He follows rules strictly in games and group work and expects others to do the same.

Descriptor Area:

Sensory

If he is making a noise he can tolerate it.  Other loud noises upset him e.g. fire alarm, in assembly and dining hall.
	· When there is a disagreement during a game. Michael will go to his key worker to ask for help. 

· He contributes to the group and tolerates others ideas.

· With adult support Michael tolerates the fire alarm during a practice.

· Michael sits through assembly with ear plugs.

· He eats dinner with a group of friends in a room next to the hall.
	· Michael will go to his keyworker every-time there is a dispute in a game during playtime.  
· In each group situation he will contribute one idea and listen to his peers’ ideas without a negative comment. 

· Michael tolerates the alarm at the termly fire practice.

· He sits through four out of five assemblies with ear plugs.

· He eats his dinner in a group in a room by the dining hall four out of five times a week.
	· Michael is asking for help regularly when there is a dispute at playtime. 

· He contributes to group work and is listening to others without responding negatively. 

· Michael tolerates the alarm at the termly fire practice.

· He sits through assemblies by an adult.

· He eats his dinner in a group in a room by the dining hall every day.

	
	
	
	Review date: (4-6 weeks)

30/01/2015


	What strategies will be used to achieve the outcome(s)?

	Creating a communication-supportive environment / Quality First Teaching

(Reflect on your communication-supportive environment / Quality First Teaching.  Is there anything else you could do that would benefit this child?)

	Descriptor  Area:

Flexibility of Thought

· Reward appropriate social behaviour by providing constructive feedback e.g. “you have just let George use one of his ideas in the group that made me feel very happy that you were thinking of how they were feeling”.

· Use a restorative circle if things go wrong in a group at play time or when working.

· Use a social script or comic strip story to help Michael to learn how to allow others some leeway in games at playtime and in group work.

Descriptor Area:

Sensory

· Make all adults aware of Michael’s sensory needs.  Prepare him for expected loud noise.  Sit him by an adult in assembly; teach him to silent clap in assemblies and celebrations.
· Sit him with a group of friends outside the hall for lunch.

· Write a visual support to explain the fire procedure, use it to practise, keep it on the wall. 

· Always speak slowly and clearly / do not shout.

· Prompt Michael to cover his ears, or use his ear plugs when there are loud noises.


	Targeted Provision
(Refer to the targeted provision section of the FACT in the area you have prioritised)

	Descriptor Area:

N/A

	Personalised Provision
(Refer to the personalised provision section from the FACT in the area you have prioritised)

	Descriptor Area:

N/A



	Next Steps 

(Refer to the ‘Pathway’ flowchart)

	Michael has done well to achieve the planned outcomes.  The one area to continue to offer him support is making allowances for others at playtime when they do not follow the rules as he thinks they should.



	Support Service use only:


	Moderation

Name: 


	Signature: 


	Designation: 


	Date: 

.


	The FACT Plus


	Strategies KS1 and KS2


	School / classroom environment

	BE CONSISTENT!

Communication between adults is essential and all members of staff need to be aware of the child’s profile, pen portrait and the strategies that continually support the child (including possible EAL).

It is important that all staff coming into contact with the child are consistent with strategies, approach, manner, rules (ensure rules are dual language where appropriate), etc.  This includes extended staff, e.g. lunchtime supervisors, office staff, site managers, cleaners, etc.

All staff coming into contact with the child should be aware of strategies used in different situations within the school day to support the child; this ensures that the child will respond to other adults in addition to the key worker without becoming confused and or anxious.

	Quality First Teaching
	Targeted Provision
	Personalised Provision

	The school environment (Classroom resources) is organised with clear signposts, what happens and where
	Make sure it is clear what happens in each area of the setting. How many children can play in each area, e.g. wear an apron
	

	Ensure a calm, neutral manner is adopted when approaching a child.  Do not be reactive
	Adults to adjust their presentation to meet the needs of the child.  Consider things that may affect the child, e.g. colours, perfume, jewellery, strong smells of food recently consumed

(Sensory resources)
	


cont...

	Ensure the child’s name is used before an instruction is given so they are aware they are also included in the instruction
Check with parents for preferred name to be used
	During transition times, give the child a visual clue such as photographs, pictures or symbols. (Timetables – Visual sequences)
	Hand-over-hand guidance to support the child with transition
During transition times, give the child a visual clue such as photographs / pictures / symbols / objects of reference, e.g. a cup for snack time or nappy to indicate nappy change, moving from the table to the carpet, moving from the classroom to the hall, moving from one classroom to another (Timetables routines)

	Appropriate seating has been carefully considered
	Ensure a suitable seating area is available in the classroom taking into consideration the needs of the child
	Independent work area is available (Classroom resources, Workstation)

	Label all resources clearly with words and pictures appropriate for the child’s age and culture
	Have the child’s own set of resources and equipment to be specifically used only by the child

Colour code the resources in different areas so that it is clear which area things need to be returned to for tidy up time, e.g. book areas, messy areas
	Have a clear start and finish to a task, possibly using ‘start’ and ‘finish’ trays 

(Classroom resources)

	Be aware of the busy environment, and of those children who might need to move to a low arousal/quiet space
	Ensure a ‘Safe Haven’ is available in the school and is easily accessible (this should be a learning support area).  This should be used proactively throughout the day and not be in the same room as timeout.

Where this is not possible, consider use of a special blanket, tent, cushion to define the time
Clarify use with child and peers
	If possible have a low arousal/quiet area.  This could be the book corner, a beanbag in a quiet corner be a table facing the wall to reduce visual stimulation; or it could be a table with a cloth over it, which the child can use as a ‘den’ (Classroom resources, Workstation)

	Ensure there are clear rules (Classroom resources - rules) that are agreed and displayed for all to see
Ensure the children are aware of these rules and are reminded during the session, to reinforce them. (Ensure rules are dual language where appropriate)
	Group rules written in the positive (Classroom resources – rules).  Consider using pictures
	Have a personalised list of rules presented visually

(Classroom resources - rules) These can be shared with parents in written or picture form 


	Reward system is displayed and explicit, including clear rewards for following rules. Ensure rules are dual language where appropriate
	Within the whole class there needs to be a differentiated reward system
	Individualised reward sheet, e.g. jigsaw where the picture on the puzzle makes a picture of the reward  (Work systems)
‘Now and next’ can be used to show the work to be undertaken and the reward that will happen after the work is complete (Timetables – Visual sequences)

	Rules are phrased in the positive. (Classroom resources – rules) Ensure rules are dual language where appropriate
	Whole school rules are adapted for individuals
	

	Consequences for not following rules are displayed clearly. Ensure rules are dual language where appropriate (Classroom resources - rules)
	Rules are reinforced in group sessions supported with visual resources
	Explicit individual written simplified instruction with the reward and appropriate consequences if not completed

	There is a clear structure of the week with a visual timetable (Timetables – Visual sequences) that is used by all of the children.  Pictures should be appropriate for the children’s age and culture
	All staff to have a key ring with the visual timetable (Classroom resources) and transition pictures or symbols on it
	There is a clear structure of the week that is personalised with a visual timetable/keyring symbols (Classroom resources) which are shared with parents
· Object

· Photograph of the actual object

· Photograph of a similar object

· Symbol

· Written

(Timetables – Visual sequences)

	There is a clear structure of the day with a visual timetable (Timetables – Visual sequences) that is used by all of the children. Pictures should be appropriate for the children’s age and culture

	All staff to have a key ring with the visual timetable (Classroom resources) and transition pictures or symbols on it 
	There is a clear structure of the day that is personalised with a visual timetable; this can is used by all of the children.

· Object

· Photograph of the actual object

· Photograph of a similar object

· Symbol (Timetables – Visual sequences)
· Written

The above can be broken down into ‘now and next’ or ‘part day time table’, e.g. morning (Timetables – Visual sequences)

	Students are placed in appropriate groups (do not ask them to get in groups).  They are given a specific role that works to their strengths, e.g. producing a class newspaper: being the reporter, coordinator, artist, or reporting back to the class on the group’s decision (Classroom resources – Jigsawing)
	Peer support through buddy system and circle of friends
	Support to be given by an adult

	Careful consideration for learning partners
	Peer support through buddy system (Classroom resources – Friendship pack)
	Support to be given by an adult

	Adult led activities need to have a clear beginning and end
	Only give the child a specific number of questions/length of writing  (Work systems)
	Highly differentiated

	Links are made to previous learning across the curriculum 
	Don’t assume the child remembers the link with previous learning.  Explicitly remind the child of the link, e.g. use their name and say, ‘Last week, remember we were working on...’
	Pre- and post-learning

	Learning intention of the lesson needs to be clear and matched to the activity the children will be doing, e.g. make explicit to TAs that if the learning intention of lesson is adjectives then don’t focus on spelling and handwriting
	A greater differentiation of focus on the learning intention
To complete the learning intention using favoured interests
	

	Recording information – to ensure alternative methods of recording are available
Different colours and variety of pens can be used to motivate the children, e.g. whiteboard, felt tips or coloured pencils
	Use of technology, computer, tablet, Dictaphone
Refer to the Organisation section
	Adult scribing, cutting out sentences and sticking, Talking Tin

Refer to the Organisation section

	
	Consider if the child is to be independent or working with an adult.  With support the attention level will need to be varied.
	Expand and allow opportunities and create tasks when the child can be independent.   Actively think about and plan for independent opportunities.


	Differentiate worksheets, which may be simpler to remove unnecessary information and pictures (Work systems)
Relevant information clearly highlighted
	Break down information further to meet the level of understanding and attention span
	

	Clear instructions are written on board
	Independent work is clearly written down
	Break the work into tasks which are then clearly written down 1, 2, and then 3

	Activities / tasks are differentiated
	Work tasks and rewards are linked to special interest where possible (Work systems)
	Work tasks and rewards are linked to special interest where possible

	In PE allow the children to watch an activity first so they know what will happen. See Organisation section
Limit the space allowed for the activity, or set boundaries
Give pre-warning about activities
	Differentiate the lessons using larger balls/bats and clear boundaries to define areas. Be aware that team games may be problematic
	An object may be needed during PE, which is personalised for the child to retain their focus and interest in the activity (Motor Skills) Integrate the object with the activity
Give the child additional time to practise activities or specific skills, e.g. ball skills, visual timetable for dressing and undressing if necessary
(Timetables – Visual sequences)

	Consider these potentially difficult times:

	Art
	Be aware of textures, equipment, clothing required, smells, and provide reasonable adjustments (Sensory resources), e.g. not insisting on aprons, allowing regular hand washing

	Music
	Be aware of noise sensitivity, possible coordination difficulties, vibrations, close proximity of peers (Sensory resources), and provide reasonable adjustments, e.g. ear defenders, accessing the lesson on the outside of the group, initially in small groups, joining in for part of the lesson

	Change of teacher
	Be aware the child may find the change difficult to manage. Adjust through e.g. pre-warning, photographs of teacher, change symbol (Timetables – Visual sequences) on the timetable, pen portrait provided to the new teacher, withdrawal to a different classroom with a familiar teacher/additional TA support

	Imaginative writing


	Be aware that because of possible difficulty additional support will be required , e.g. story boards, structure to the story, story mapping, providing a scribe, use of post-it-notes, providing story starters, using a child’s interest (resource – see example on Inclusion Development Programme (IDP) webpage) (Writing Frames)


	Break times, lunch times, toilets
	Unstructured times may be particularly challenging. Support through e.g. having structure, using visuals, peer and adult support, buddy system, named person/adult, teaching how to ask for help if needed, coming in from the play ground, eating lunch early so the room is quieter, going out for break and lunch early, access to a room for a safe haven, lunchtime club around interest e.g. Lego club, having access to separate toilet facilities, being aware hand dryer can cause concerns (Tables – Visual Sequences)

	School performances, Sports Day, parents’ inclusive events
	Due to the unpredictability of these occasions, reasonable adjustments should be made, e.g. having a ‘job’ to do in sports day, having adult support, practising beforehand individually, working to the child’s interest, giving the child a part in the school play using their interest, e.g. dancing, sound technician.  Prepare children and discuss with parents whether it’s appropriate for them to come to events, as the child may like to see home as home and school as school. The child may become anxious if they see the parent in school, perhaps the parent will be in a position not to be seen by the child

	School Visits
	Changes to the timetable in addition to the unexpected may bring challenges.  Support by e.g. visits beforehand, Google street map, photographs of previous events, social story, giving a specific activity to engage the child, careful planning – timetable of the day (Social Scripts), who will the child sit next to on the bus, where and when will lunch be, when will they be home, activity for the bus trip. Comforter from home. The school must ensure an individual risk assessment is completed prior to any visit. 

	This is not an exhaustive list; there could be possible alternatives.

Having put everything in place, be prepared and have a Plan B, just in case……

	Planning a classroom:

Key:

A
Auditory


V 
Visual

O
Organisational

OS
Other Sensory

	Ceiling Considerations
	

	· Acoustic ceiling tiles
	A

	· Ceiling height should be less than 12 feet high
	A

	Flooring
	

	· Rubberised or resilient tile

	A

	· Carpeting installed over padding

	A

	· Carpeting extends over the bottom of the wall
	A

	· Hallways and adjoining areas are carpeted
	A

	· Area rugs
	A


	Wall coverings
	

	· Cork bulletin boards   
	A

	· Felt or flannel boards  
	A

	· Acoustical or fabric covered wall   
	A

	· Window covering 
	V

	· Art work on walls 
	V

	· Type and amount of pictures hung on wall or from ceilings is kept to a minimum
	V

	Window covering
	

	· Drapes 
	A

	· Artwork on windows
	A

	Doors and doorways
	

	· Solid core doors  
	A

	· Noise-lock seal, felt doorway lining  
	A

	· Draft guard or doors covered
	A

	Furniture
	

	· Staggered desks 
	A

	· Desk and chair leg bottoms padded or covered 
	A

	· Bulletin boards, bookcases, file cabinets placed to break up space
	A, V

	· Study carrels
	A, V

	Light Fixtures
	

	· Housing for fluorescent light should be above acoustical tile in ceiling              
	A

	· Ballasts must be changed on a regular basis
	A

	Instructional Methods
	

	· Instruction occurs away from noise sources: heating, air conditioning vents     
	A

	· Background noise is kept to a minimum
	A

	· Task presentations organised with extraneous supplies and work out of sight
	O, V

	· Clean up after each project                                                                                  
	O, V

	· Tasks are presented in manageable parts                                                           
	O, V

	· Placement of learning activity is appropriate for the child’s perspective
	O, V

	Other Sensory Distractions (Sensory resources)
	

	· Distracting smells are avoided whenever possible 
	O, S

	· Temperature of room is maintained at a comfortable level
	O, S


	School / classroom environment Resources

	ICT Resources

	· Mayer-Johnson – Boardmaker
· Widget - Communicate in print
· Do2learn.com
Music
· Magic Piano – App, you need to follow the coloured dots to play the song – ‘Twinkle, Twinkle Little Star’ and ‘Amazing Grace’ are available to use straight away. Other songs you can play once you have built up enough points
· Magic Keys – App, you can select the training button to learn the key names and practise playing or select the playing button to use the keys freely
· Music Sparkle – App, xylophone and drum kit to practise playing by tapping the screen
· Rhythm Pad – App, drum pads which you can record beats on
· Virtuoso – App, a keyboard with notes written on the keys
Art
· Draw World – app, a simple drawing tool where you can select different thicknesses of pen and different colours
· Splatter – App, use fingers to splatter the page, each time the colour and density of the ‘splats’ will change
· Doodle Buddy – App, press the noughts and crosses tool to select page background and the bin to select the brush type, thickness and colour, press the stamp tool to insert different images and the stencil to select different stencil frames. You can add text using the ‘Tt’ tool and save via the spanner
· Glow Draw – App, a simple drawing tool selecting colours and tools
· How to draw – App, a step-by-step guide to drawing different objects


	Resources

	· Timetables and schedules (Timetables – Visual Sequences resource folder)
· Workstation training is available via Specialist Teachers (Workstation resource folder)
· Work system ‘The Jigsaw Puzzle’ for reward, for example, child’s favourite character cut into four pieces (Work systems resource folder)
· Is it Sensory or is it Behaviour? Murray-Slutsky and Paris (2005) Published by Hammill Institute on Disabilities. Page 104, Table 7.1 ISBN-13 978-0761644248

· Inclusion Development Programme (IDP), accessed through the NASEN website /  www.idponline.org.uk 
· Specialist teachers’ sensory checklist and strategies sheets (Sensory resources folder)
· Good Looking / Listening / Sitting / Taking Turns / Stop (Visual resources folder)



	Social Communication

	Quality First Teaching
	Targeted Provision
	Personalised Provision

	Use rhymes, action songs and play to encourage turn taking and sharing
	Paired session/small group session with visual support (Classroom resources)
	Hand over hand guidance to support the child

	Using a mirror, make funny faces; show different emotions, noises and sounds. Talk about what you are doing (Social and Emotional)
	Paired session/small group session with visual support (Social and Emotional)
	Individual with visual and adult support

	When talking to the child, allow time for a response or action before you repeat what you said. This can be as long as 30 seconds or more.  

If appropriate use the children’s preferred language if possible
	Rephrase the question and ensure it is understood by asking for repetition

	Reduce the amount of words used to ask the question

	Play games that involve turn taking, (Classroom resources) sharing and making noises.  Model different mouth shapes and noises, e.g. blowing bubbles, licking your lips, blowing feathers up in the air
	Paired session/small group session with visual support (Classroom resources)
	Individual with visual and adult support 

(Classroom resources)

	Place toys or activities that the child wants, out of reach, but so that they can still see it.  This will encourage the child to communicate by showing you, pointing to it
	Adult to model the direct communication language, e.g. where the child is pointing model ‘I want …….’
	Encourage the child to communicate by showing you, pointing to it, giving a picture to get what they want. If the child is using Picture Exchange Communication System (PECS) then it is very important that they are actively encouraged to use PECS to get what they want. Please follow Specialist Teacher/ SLT advice

	Repeat simple phrases often and don’t change them, e.g.  ‘Do you want a drink?’ Repeat this phrase every time the child goes to the snack table.  All staff need to use the same phrases
	Use visual along side the phrase (Classroom resources)
	Use a single word with a visual backup (Classroom resources)


	Tell the child what you want him do rather than what you don’t want, e.g. ‘Keep the door closed’ instead of ‘Don’t open the door’, ‘Walk please’ instead of ‘Don’t run’
	Use visual alongside the phrase
	Use single a word with a visual backup
Use manual signs 

Resources: Signalong, Makaton

	If the child attempts to communicate in any way, praise the attempt by saying ‘good listening’, ‘good talking’, ‘good sitting’, ‘good walking’ etc. (Classroom resources)
	Model & extend child’s phrase. If the child says ‘drink’, model ‘I would like a drink’
	Set up opportunities to use the phrase again, functionally

	Exaggerate good social rules which should be modelled and reinforced by all staff in all environments, e.g. adults will enforce social rules, ‘I feel sad when you get too close to your peers because it makes them feel unhappy’.  Ensure rules are dual language where appropriate
	Groups setup to work on specific social skills
Choose resources dependent on the social and emotional development of the child 

Resources:

Talkabout

Time to talk

Baseline Communication Skills (Speechmark)

Socially Speaking

The Black Sheep Press photographs of emotions

SEAL resources

Transporters CD resource

All about me (Anxiety Resources)
Portable communication fobs

(Classroom resources)
Develop school’s programmes to meet individual needs at home and at school
	Scripts / Social Scripts (Social and Emotional resources) to explain other people’s perspective and suggest alternative positive social interaction
Comic Strip conversations to explore other people’s perspectives and while considering their perspective to resolve an incident/conflict through visual presentation
(Resources: Social Scripts, Power cards. Examples are available in the resources folder)

	Give opportunities to talk about areas of interest/concerns at a particular time to be agreed but do not get into lengthy debates and give a specific time
	Talk box (i.e. favourite foods/hobbies), jotter for ideas to talk about
	Provide opportunity to talk at the time

	Reward appropriate social behaviour by providing constructive feedback e.g. ‘You have just asked ….that made me feel very happy that you were thinking of how they were feeling.’
	
	


	Encourage children to use their own words and verbalise their own feelings with visual support
	Paired session/small group session with specific teaching to address the emotions with visual support
Resources: Emotions Web (Social and Emotional resources), Emotional awareness, SEAL, LDA Cards, Do2learn, Anxiety programme (Anxiety resources), Blob Cards, Talkabout, Incredible 5 point scale
	Individualised teaching on specific emotions to feed back into group and on to class


	Social Communication Resources

	ICT Resources

	· Model life skills through games with a partner: autismgames.com; Play online turn-taking games with a partner: ictgames.com (Primary maths & literacy), isleoftune.com (sound), Boobah.tv/zone (EYFS), zoodles.com, tutpup.com, spellingcity.com

· Emotions – iPad App

· Social Skill builder – iPad App

· Moody Monster Manor – iPad App

· Feel Electric! – iPad App

· Comic Life from Comiclife.com 

· Chooseit Maker 3

· Other online tools to help interpret feelings:

· Faceland from do2learn.com

· e-motions from electronic-motions.com

· face games from senteacher.org

· Off Face Out – App, you can choose to find the odd one out in ‘mood’ or ‘age’, then select different people or the same people, then choose the difficulty. The page will be full of the same mood/age bar one. You need to select the odd one out
· Emotions – App, a selection of emotion cards to use as a discussion point


	Resources

	· PECS, Picture Exchange Communication System.  www.pecs-unitedkingdom.com
· Boardmaker Software - Mayer-Johnson www.mayer-johnson.com/boardmaker
· Crick website for resources.  www.cricksoft.com
· Signalong, Local Authority training is available.

· Makaton www.makaton.org
· BSL (British Sign Language) www.britishsignlanguage.com
· The New Social Story Book: Carol Gray.  ISBN 13: 928-1935274056

· My Social Stories Book: Carol Gray ISBN: 9781853029509
· Social Scripts, training via Specialist Teacher programme.  (Social Scripts resources folder)
· Comic Strip Conversations: Carol Gray. ISBN: 13-978-1885477224.  
(Comic Strip Conversation resources folder)
· I Can’t Do That: John Ling, Lucky Duck Books ISBN-13: 978-0857020444

· Talkabout for Children series: Alex Kelly.  www.speechmark.net
· Talkabout board game.  www.speechmark.net
· Talkabout resources.  www.speechmark.net
· Time to talk: Alison Schroeder, LDA Learning.  www.ldalearning.com
· Developing Base Line Communication Skills:  C Delamain + C de la Bedoyere ISBN: 9780863884818 
· Socially Speaking: Alison Schroeder.  ISBN-13: 1855032521

· Black Sheep Press.  www.blacksheeppress.co.uk
· Photographs of emotions: Colorcards- “What are they feeling”, “How are they feeling”, “Emotions”.  www.speechmark.net
· SEAL resources
· Transporters DVD.  www.thetransporters.com
· All About Me (Social and Emotional resources folder)
· Transition passports – individual profiles (Transition resources folder)
· Power cards (Social Scripts resources folder)
· Emotions web (Social and Emotional resources folder)
· Do2learn website.  www.do2learn.com
· “Anxiety” programme (Social and Emotional resources folder)
· Blob cards series ISBN 9780863889165 and Big Book of Blob Feelings: 
ISBN 9780863887239: Pip Wilson
· Blob anger management: Speechmark. www.speechmark.net
· Incredible 5 point scale: Kari Dunn Buran.  www.5pointscale.com
· Volcano in my Tummy: Whitehouse and Pudney.  ISBN-13: 978-0865713499

· Real life scenarios

· Teaching Happiness: Ruth MacConville.  ISBN: 9781906517212 

· Think good, Feel good: Paul Stallard.  ISBN: 978-0470842904




	Social Interaction

	Quality First teaching
	Targeted Provision
	Personalised Provision

	Use the child’s name when you want to get their attention, at the beginning of what you are going to say/show them
	Physical prompt to gain attention
	

	Eye-to-eye contact can be difficult and painful so don’t insist on eye contact when talking to the child but encourage the child to look in your direction.  You can help this to develop by bending down to the child’s eye level, holding a favourite toy in front of you, and calling their name. Praise any attempt to look at the toy/adult with ‘good looking’
	
	

	Encourage the child to join in with action songs and rhymes. Try sitting opposite the child and singing the songs yourself showing the actions.  If the child allows you to, move their hands, etc., to copy the actions. This helps to develop imitation skills, interaction skills, attention and concentration, and turn-taking 

Use rhymes and songs from different cultures and countries
	Small group sessions focusing on joining in songs and rhymes with adult support
	Individualised support - hand over hand guidance with actions for joining in songs and rhymes on a one to one, then moving on to a paired sessions, then group sessions.

Parent/carer to record favourite songs

	For younger children, adult to play alongside the child and play with the same resources as they are
Once the child is happy and comfortable to allow you to play next to him, start to introduce ‘running commentary’. Talk about what you are doing, keeping language to just key words. If appropriate use key words from the child’s first language
	The child might not show any interest in what you’re doing, but continue to play alongside to show that you are interested in him
Play human games and introduce simple turn-taking, e.g. ‘peek-a-boo’, ‘round and round the garden’, pushing a ball backwards and forwards to each other, singing ‘Head, shoulders, knees and toes’, etc
	Begin play activity between child and adult

Then child and a selected child

Then child and another child

Then child and children – with or without adult support, with or without visuals



	Praise any interaction shown. Reward with a smile or a comment such as ‘good looking’ or ‘good listening’ (Classroom resources)
	Giving opportunities to interact with paired session/small group session with visual support (Classroom resources). Positive praise to reinforce any attempts to interact with adults and peers
	Teach appropriate interaction with adult peers, e.g. phrases, functional language, captions (‘Can I play?’, ‘I want...’)

	Introduce different motivational activities by showing how to play with them. Don’t assume they know what to do with different toys automatically. You need to make them fun and exciting, even if they don’t seem to be interested. This will also help with sharing and developing vocabulary
Have a range of culturally appropriate toys and games, e.g. dolls with different skin tones dressed according to different cultures, animals from different continents such as buffalo and goats
	Encourage and support the child in using different toys and play equipment, by modelling play sequences and play scripts, e.g. home corner
	On a one to one, model play sequences/scripts to support the child’s understanding of these events

	Provide opportunities for the child to initiate interaction spontaneously
	Creating opportunities for the child to initiate interaction around their chosen action/ activity
	In a one-to-one individualised session, follow the child’s lead in any activities they choose, follow, repeat, copy, and mimic the child to encourage interaction

	For older children, slowly introduce turn taking  (Classroom resources) opportunities across the school day, e.g. activities, games, conversation 
	Paired session/small group session
	Begin structured activity between child and adult

Then child and a selected child

Then child and another child

Then child and children – with or without adult support, with or without visuals (Classroom resources)
Introduce more complicated turn-taking games

Complicated rules (Classroom resources - Rules)
Barrier games

Winning and losing games (Social Scripts resources)
Taking turns with a jigsaw puzzle


	Possibility of sitting on a chair, carpet spot, wobble cushion (Sensory resources)
	With support, encourage the child to join the main group for snack time and story time. Start by sitting away from the group and slowly move nearer until you are sitting at the snack table or on the edge of the group. This needs to be broken down into small steps. Once one step is achieved move on to the next step
	Child to join paired sessions and group sessions with adult support


	Proactively reward any attempts to interact appropriately
Link the reward to class rewards, e.g. Golden Time
	Provide additional reward/ ‘choose-time’ daily, if appropriate
	Individualised reward system – rewarding after each attempt at interaction
(Classroom resources)

	Ensure turn taking, sharing and social rules. (Ensure rules are dual language where appropriate.) 
(Classroom resources)
Refer back to strategies in Social Communication section
	
	


	Social Interaction Resources

	ICT Resources

	· A wide variety of games to encourage turn taking and sharing
· Turn Taker  - iPad App

· Turn Taking  - Switch and Touch - iPad App

· Action Bowling  - iPad App

· Fantastic Four in a Row

· EnsenaSoft games from www.ensenasoft.com

· Voice meter – App, visual rating of vocal volume to practice speaking at more appropriate levels

	Resources

	· Colorcards Sentence Starters, Speechmark. www.speechmark.net
· Conversational starters, e.g. use of a talkbox, circle time, PHSE

· Let’s Talk series (cards) (Speechmark catalogue).  www.speechmark.net
· Social Use of Language Programme: Wendy Rinaldi.  ISBN 0-412-34740-7

· Hanen programme. Programme delivered by Speech and Language Therapy Service.  www.hanen.org


	Flexibility of Thought

	Quality First Teaching
	Targeted Provision
	Personalised Provision

	If there are significant changes to schedule, give clear warning when something is going to change

Refer to School/Classroom Environment section
	Maintain a timetable with the help of photos and/or objects of reference when a change is going to happen
(Timetables and Visual Sequence recourses)

	Some children are better to know a week before, others need one hour before. Individualised notice period as some children may become more anxious with the knowledge.  Adjust timescales to meet the child’s needs.  This may be more or less warning.

Where possible, plan for the change by taking photos, video clips where relevant, Social Scripts (Scripts resources) use of change symbol and transition cards
(Timetables and Visual Sequence recourses)

	Teachers make links to facilitate transference of learnt skills
	Small group work for pre‑teaching and over-learning to facilitate transference of learnt skills
	With adult support, individualised pre-teaching & over-learning to facilitate transference of learnt skills

	If the child is in the role play area and picks things up and puts or throws them down, try to show what the object does, e.g. putting a phone to your ear and saying ‘hello’ adding the child’s name
	Working with a group using adult and peer models/ buddies
	Working with the individual child using good adult role models

	Pre-teaching of imaginative play, e.g. in the home corner, which object could do what
	Time for imaginative play built into daily schedule (Timetables and Visual Sequence recourses) with adult support
	If the child is not showing any interest in imaginative play, teach the child the sequence of steps towards an activity, e.g. making a cup of tea in the home corner

	Encourage children to explore and experiment with new toys, games, activities and experiences that may not be of their choosing
	With adult support, encourage children to explore and experiment with new toys, games, activities and experiences that may not be of their choosing, but use favoured activities as a reward
	With adult support, encourage child to explore and experiment with new selected toys, games, activities and experiences that may not be of their choosing, but use favoured activities as a reward

Selective activities are an important consideration as this could cause the child distress



	Start with everyday functional situations, e.g. feeding a doll, pushing a train or car around a track, playing with dinosaurs, etc.  You start by modelling and commenting (talking about what you are doing).  Over time, encourage the child to have a go. You may need to use hand-over-hand to start with
	Break the activity down into small steps and repeat the activity as often as possible, using the same actions and words each time
	Break the activity down into a formalised structure with small steps and using backward chaining (Classroom resources) which is to be supported by visuals. Repeat the activity as often as possible, using the same actions and words each time.

Follow the child’s lead with what they are playing, e.g. farm animals and if they allow you to join in with their play, you make the animal sounds, pretend the animal is eating, jumping and running, etc.

Adult to comment on what the child is doing, e.g. ‘The red car goes over the hill’

	Encourage independence with play and other skills across the curriculum

Proactively reward any attempts to contribute to imaginative activity
	Proactively reward any attempts linked to a specific targeted reward, for a specific target. Rewards should be based on the needs of the child, e.g. reward chart (Classroom resources), sticker book, time for a favoured activity
	With the individual child, proactively reward any attempts linked to a specific targeted reward, for a specific activity, based on the needs of the child, e.g. reward chart, (Classroom resources), sticker book

	Restrict choice to broaden their experiences of different activities
	Adult provides visual support, e.g. choice board (Classroom resources), from which to select targeted activities
	Have choice boards (Classroom resources), with different activities for the child to make choices of new activities (e.g. this may be a choice of two with one activity less favourable than the other).

	Use the child’s special interests to help develop imaginative and writing skills
	Have an adult facilitate imaginative writing by using sentence starters, pictures to support ideas, sequence cards, story boards (Classroom resources), story maps, mind maps (Writing Frames resources), post-it-notes

Resources: Narrative pack by Black Sheep Press
	One to one support to show the child how to use the following tools via pre‑teaching/post-learning: sentence starters (Writing Frames resources) pictures to support ideas, sequence cards, story maps, story boards, mind maps (Writing Frames resources), post-it-notes

Resources: Narrative pack by Black Sheep Press

	Taking perspective and understanding emotions (Social and Emotional resources)
Refer to Social Communication and social rules section
	
	

	Only use direct literal language when there is certainty in the outcome
	Consider the use of words such as ‘maybe’, ‘perhaps’, ‘usually’ or ‘sometimes’, etc. in order to provide flexibility
	Use social scripts (Social Scripts resources), comic strip conversations (Social and Emotional resources) to support flexibility in day-to-day routines


	Flexibility of Thought Resources

	ICT Resources

	· Simple mind Map+  iPad App

· 2Simple, 2connect  - collaborative mind mapping

· Popplet. Concept mapping. iPad App

· Choice board creator. iPad App

· My Choice Board

· Chooseit 3

· Sounding board

	Resources

	· Language for Thinking: Stephen Parsons + Anna Branagan Speechmark 2005. ISBN: 13 9780863885754 

· Think it Say it: Luanne Martin.  www.winslowresources.com
· Backward Chaining: It refers to breaking down the steps of a task and teaching them in reverse order. Resources folder specialist teachers
· Teaching children with Autism to Mind Read: Simon Baron-Cohen, Wiley. 
 ISBN: 978-0-471-97623-3

· Teaching Theory of Mind: Kirstina Ordetx. ISBN: 978-1-84905-897-1

· Let’s Talk: Patricia Roe (cards), ISBN: 9780863888403 Speechmark. www.speechmark.net
· Comic Strip Conversations – (Comic Strips resource folder) and Carol Gray. 
 ISBN: 13-978-1885477224
· Social Stories (by Carol Gray)  (Social Scripts resource folder)
· Visualizing and Verbalizing: Nanci Bell.  ISBN 9780945856016
· Emotional resources  (Social and Emotional resources folder specialist teachers)
· Mind Maps for Kids: Tony Buzan. ISBN-13: 978-0007151332

· Exploring feelings – The STAMP treatment manual – Tony Attwood et al.
ISBN 978-1-84905-920-6
· A Nifflenoo Called Nevermind: Margot Sutherland (one of a set of 10 books) ISBN: 9780863884962 Speechmark.  www.speechmark.net

· Semantic Links: Sadie Bigland-Lewis / Jane Speake.  ISBN: 978-1-874534-02-0, Stass Publications
· The Stamp Treatment Manual Exploring Feelings for Young Children with High-Functioning Autism Asperger's Disorder: Angela Scarpa, Anthony Wells and Tony Attwood 
ISBN-13: 978-1849059206


	Sensory

	Quality First Teaching
	Targeted Provision
	Personalised Provision

	Be aware of all the sensory needs of the children in the classroom as individuals
Be aware of all the different senses:

· Visual 

· Auditory (hearing)

· Gustatory (taste)

· Vestibular (balance)

· Proprioceptive (body awareness)

· Tactile (touch)

· Olfactory (smell)

(Sensory resources)
Avoid distractions. Other children’s activities may be distracting and cause difficulties for the child to focus

	Put strategies in place for children with sensory needs (Sensory resources)
Small group work in a quiet area which is distraction free
	Adults to be aware that when the child over exaggerates a feeling this may not be an exaggeration, this may their true feeling
Some children are hypo- and hyper-sensitive (Sensory resources); individuals may experience differing sensitivities, which are very real for them
For hypo-sensitive children, (Sensory resources) adults to be aware if a child has a small accident or falls in the playground to check for injuries the child may not be aware of
Exaggeration of feelings may be an indication of hypersensitivities (Sensory resources) but may also be when a child is unable to verbalise their feeling
Some children may be unable to express their feelings directly or verbally so the use of PECS or individual emotion symbols (Social and Emotional resources) may be appropriate

	Notice and be aware of the sensory experience needs of all the individual children
Useful resources:

Write Dance

Wake and shake

Sensory circuits
	Be aware children may need sensory experiences and may need to seek these out. Small group work to address these sensory experiences (Sensory Resources)
Allow for time in the schedule for sensory breaks, sensory experiences, run around the playground, etc.
	With adult support, create opportunities for children to have sensory breaks, individualised to the child’s needs
Give the child time to experience sensory stimulation. (Sensory Resources). e.g. spinning, 

weighted blankets.
Time to scream, outside or in a separate room

Sensory circuits

Sensory breaks

Wiggle and whoosh (see Specialist Teacher)

School to consider the childs individual needs and personal preferences. 

	For adult involved at lunchtimes to be provided with information regarding the children’s individual needs, and provided with visuals  (Timetables – Visual Sequences) as appropriate. Pictures should be appropriate for the children’s age and culture

	
	The child to be able to go to lunch earlier
Possible suggestions:

To have a separate table

To consider a seating plan for the individual child, to have a table at the back of the hall, to have their own table with a group of other children
To have a chair with nobody sitting next to the child
Child to have their own rubbish bin
Gradual withdrawal of the child from group lunch times to a manageable point and then gradual re-introduction when possible
Specifically look at the needs of the individual child. They may need the same chair every time, to sit away from doors, the child with a group of children sitting away from the hall while changing the group of children

	Visual (Sight)
	Link to Inclusion Development Programme (IDP) incl. Strategies / Specialist Teachers Sensory Checklist and Strategies

	Different font when presenting texts

	A particular colour may affect the child differently, either use this to your advantage or try and remove them from the space

	Place a large piece of black/dark coloured paper under the child’s work to define their space and to support clarification of their work

	General movement of the class teacher around the room to be reduced

	Hyper (over-sensitive: sensory defensive)

	Consider the seating position, e.g. away from the bright light of the window or put down the blind. Be aware of shafts of light, shadows, etc.

	Provide sunglasses

	Keep the working space uncluttered and organised

	A workstation approach with little decoration on the walls

	Use of coloured overlays for reading, pastel coloured paper for writing

	Change the background colour and the font colour on the computer screen.  Remember to change the settings on the interactive whiteboard

	Turn off lights during quiet breaks

	Don’t insist on eye contact.  Ask questions to check listening and attention 

	Use low wattage bulbs/fluorescent strip lights with faster flickering time/darker coloured bulbs

	Use uplighters / dimmers

	Highlight relevant information.  Differentiate worksheets, put minimal visual information on page

	Cover other areas of the page not currently working on

	Be aware of the colours and patterns of clothes that you are wearing

	Consider lighting in the room (no fluorescent lights)

	Avoid white walls

	Use neutral earth & pastoral tones for walls, clothing

	Reduce contact with mirrors, shiny objects

	Hypo (under-sensitive: sensory seeking)

	Provide times to look at brightly coloured objects.  Link this into a work schedule

	Keep the room brightly lit with blinds open

	Provide a desk light if the room is too dim

	Highlight the edge of surfaces with tape

	Increase contrasts and direct lighting

	Maintain constant physical environment and specifically teach any changes

	Allow pupil to fully explore a new environment to develop a visual map

	Auditory (Hearing)
	Link to Inclusion Development Programme (IDP) incl. Strategies / Specialist Teachers Sensory Checklist and Strategies

	Position of children in the classroom and to be aware other noises in the class may affect children
The lights, projector, fan noises, classroom backing onto the playground
Closing the blinds and doors

Turn off lights if the room is bright
	Teach children how to manage these distractions, to de‑sensitise to those noises
Allow for sensory breaks and sensory circuits
	The child may not be able to be involved in noisy activities* and need suitable alternative activities
*Music lessons, assemblies, discos

	Busy times, arriving in class in the morning, break times, transition times, cloakroom times. Be aware these may be challenging times
	
	

	Hyper (over-sensitive: sensory defensive)

	Silent clapping in assemblies and celebrations

	Have earplugs or sound blocking headphones to block out the noise

	Use headphones with gentle music to block out unpleasant sounds

	Provide verbal warnings, e.g. class, the hall will be noisy

	Avoid crowds if possible

	Warn pupil of loud noises before they occur when possible

	Allow the pupil to cover their ears

	Allow the pupil to take part in music lessons initially outside the closed door of the music room.  Gradually open the door wider until the pupil can enter the room.  Use ear plugs to reduce the level of noise heard

	Use rugs where possible to muffle the noise

	Try and provide a less noisy place to sit, e.g. away from an open window when there is noise outside

	Close window and door to reduce external noises

	Put pads on chair/table legs to reduce scraping noises

	Consider acoustics of the room

	Involve the rest of the class in understanding difficulties, e.g. teach not to shout, keep noise level low in classroom

	Speak slowly and clearly/do not  shout

	

	Hypo (under-sensitive: sensory seeking)

	Cue pupil in by using his name

	Take into consideration the pupil’s need to make noises whenever possible

	Give instructions one at a time and allow time to process 

	Provide tick lists and pictorial support if pupil does not remember

	Allow pupil to talk through a task, often out loud

	Allow opportunity to work in noisy environments

	Play lively music

	Provide visual cues to support response to auditory signals

	Allow need to bang/tap – use reflective surfaces

	Provide noisy toys and stimulation

	Provide single, sharp sounds

	Tactile (Touch)
	Link to Inclusion Development Programme (IDP) incl. Strategies / Specialist Teachers Sensory Checklist and Strategies

	Hyper (over-sensitive: sensory defensive)

	Allow the pupil to wear gloves

	Introduce different textures slowly, allowing the pupil to build up tolerance at their own pace

	Let the pupil stand at the beginning or the end of the line

	Avoid aisle seats

	Remove labels that may be uncomfortable

	Allow the pupil to pat cool water on their face if needed

	Allow pupil to drink iced water

	Allow pupil to wear warm clothing when needed

	Allow pupil to use paper towels instead of hand dryers

	Allow pupil to leave the lesson early to avoid crowds when moving around school

	Approach pupil from the front/warn pupil before touching them

	Don’t insist that they wear clothes that hurt them

	Use pencil grips to experiment with comfortable textures when holding a pencil

	Social story to support response to minor cuts

	Provide a cushion to sit on

	Permit fiddling

	Keep room temperature low or constant

	Ensure socks and shoes are comfortable

	Offer deep pressure activities but need to find a touch that is bearable to pupil

	Hypo (under-sensitive: sensory seeking)

	Use Social Stories (by Carol Gray) to:

· Develop an understanding of appropriate ways and times of touching others

· Find an adult if they are bleeding
· Understand ‘What is the weather today? When do I need to wear my coat?’

	Establish personal boundaries, i.e. use carpet squares, tape, objects

	Teach to stand an arm’s length away from people

	Provide a ‘fidget’ toy to hold and squeeze across the school day

	Provide appropriate objects to chew on, e.g. chewy necklace (e.g. chewellery)

	Provide crunchy foods to eat, e.g. carrot, apple, celery

	Provide opportunities within their schedule to touch desirable textures

	Provide sand and messy play

	Watch for bruises and injuries

	Prompt verbally or visually to wash hands or blow nose

	Teach routines for personal hygiene, e.g. look in the mirror to see if your face is dirty

	Provide vigorous activity to enable the child to ‘feel’ their body

	Provide opportunity for pupil to brush or rub skin


	Gustatory (Taste)
	Link to Inclusion Development Programme (IDP) incl. Strategies / Specialist Teachers Sensory Checklist and Strategies

	Hyper (over-sensitive: sensory defensive)

	Slowly introduce new tastes, perhaps starting with a sniff, leading to a lick, leading to putting on the lips before putting it in the mouth

	Separate food on the plate

	Address fear of choking/gagging with small stepped approach to develop coping strategies

	Avoid strong food smells, try bland foods

	Dilute food and drinks to decrease stimulation

	Hypo (under-sensitive: sensory seeking)

	Provide opportunities during the day that would allow tasting of appropriate foods that may prevent the need to taste more inappropriate tastes.  Link to schedule.

	Provide suitable alternatives to chewing inedible objects,  e.g. chewing toys/necklaces

	Provide strongly flavoured foods for lunch e.g. spicy foods

	Offer a sports bottle for pupil to drink from

	Olfactory (Smell)
	Link to Inclusion Development Programme (IDP) incl. Strategies / Specialist Teachers Sensory Checklist and Strategies

	Hyper (over-sensitive: sensory defensive)

	Request that adults do not use perfume or strongly smelling shower gels, deodorants, etc.

	Match the scents of shower gel and shampoo so that you are not giving off a mix of smells

	Try and get unscented classroom equipment/tools

	Try and reduce an unpleasant smell that is wafting into the room by closing the door, positioning the pupil by an open window, providing the pupil with a small fan and place a scent that the pupil likes to offset the unpleasant one

	Provide fresh air, natural smells

	Consider seating position for lunchtimes

	Use social stories (by Carol Gray) to teach pupil appropriate social rules, ensure rules are dual language where appropriate

	Use nose plugs that are available for swimmers (parental consent required)

	Hypo (under-sensitive: sensory seeking)

	Allow opportunities to use smells as part of the curriculum

	Play smell games, find substitute for faeces

	Provide a ‘sensory diet’ of smells with time that could be built into the timetable

	Use strong smelling products as rewards to distract from inappropriate smelling behaviours

	Provide visual prompts for recognising smells that denote danger, e.g. gas. Ensure dual language where appropriate

	Social story to address inappropriate ‘smelling’ behaviours

	Teach signs on bleach bottles, etc.

	Consider labelling items in the classroom with an agreed sign that means it is unfit for eating/drinking, e.g. paints

	Vestibular (balance)
	Link to Inclusion Development Programme (IDP) incl. Strategies / Specialist Teachers Sensory Checklist and Strategies

	Hyper (over-sensitive: sensory defensive)

	Provide Therabands around chair legs to give something to kick against

	Don’t expect child to carry out activities in PE that may be difficult, i.e. forward rolls, rope work, etc.

	Be aware of difficulties and provide coping strategies such as allowing extra time, using a buddy or aid such as holding onto a wall

	Encourage participation but never force a child to participate in an activity


	Hypo (under-sensitive: sensory seeking)

	Use electric toothbrush

	Provide opportunities for swinging, spinning, running, jumping on a trampoline

	Have a rocking chair, or hammock/swing chair outside the classroom

	Encourage spinning, rolling, swinging, twirling in PE lessons

	Provide objects to hold, squeeze

	Provide opportunities for swimming

	Create purposeful movement breaks, e.g. deliver register, clear table, etc.

	Encourage mini physical activity breaks (see C & I  Intervention packages)

	Proprioceptive (Body Awareness)
	Link to Inclusion Development Programme (IDP) incl. Strategies / Specialist Teachers Sensory Checklist and Strategies

	Provide appropriate seating equipment

	Ensure the chair and table are the correct size so that the pupil’s feet are flat on the floor

	Provide furniture that supports the pupil’s body, e.g. a chair with arms

	Consider seating position in the classroom to ensure the pupil is facing what he/she needs to look at

	Keep the furniture in the room constant and teach the pupil explicitly when rearranging the room

	Approach pupil from the front

	Use visual prompts to demarcate space, e.g. coloured tape around desk space

	Use a non slip mat to prevent sliding out of chair or to hold piece of paper on table

	Weighted lap mat

	Use carpet squares to give the pupil their own space

	Use alternative seating such as bean bags, wobble cushion

	Provide a buddy to support when walking, encourage pupil to use the wall, banister rail and furniture to aid stability

	Use Therabands to do arm pulls while sitting on chair

	Wall pushes

	Body lifts using arms whilst sitting in chair

	Body lifts – hanging from a frame (with consideration to Health & Safety)

	Heavy exercise workout, push up, running, marching, squats, jumping

	Trampoline work out

	Allow movement breaks (see C & I intervention package)

	Give the pupil jobs that involve moving or pushing chairs, wiping down tables, etc.

	Encourage use of resistant toys: pulling apart popoids, Lego, k-nex etc

	Create a ‘fidget’ box–with elastic bands, squeezy toys, therapy putty, etc.

	Bunny jumps, side jumps over low bar

	Running with a heavy rucksack (with consideration to Health & Safety)

	Catching and throwing heavy balls

	Pushing / dribbling heavy objects with foot

	Kneading / play dough / stirring activities

	Gardening, digging, pushing a shopping trolley, stacking chairs

	Self-massage in Yoga exercises, including hand massage

	Use wet wipes to support self-care


	Planning a Sensory Diet

	Over stimulated

Provide a small tent/play hut with soft pillows/beanbag
Provide a range of activities involving:

· Weight bearing, e.g. wheelbarrow walks, chair push ups

· Pushing

· Heavy work

· Carrying

	Under stimulated 

Provide a range of activities involving:

· Movement

· Jumping

· Climbing

· Swinging

Schedule these activities before carpet/work time to allow the student to be more focus.  This may form part of a sensory diet.

	Other considerations

Allow pleasurable sensory activities within the structure of the day

Use a sensory room to regulate sensory stimulation

Encourage activities that desensitise or provide stimulation, e.g. blowing whistles, straw painting

Use time out cards to reduce sensory overload

Make sound sources clear, to help distinguish


	Sensory Resources

	ICT Resources

	· Pocket pond. iPad App

· Fluidity. iPad App

· Fluid. iPad App

· Fluid dynamics. iPad App

· Fun bubbles. iPad App

· Fun Fireworks. iPad App

	Resources

	· Inclusion Development Programme (IDP).  www.idponline.org.uk
· Sensory Checklist  (Sensory resources folder)
· Sensory box containing items that provides sensory feedback – photos of examples.

· Brain Gym – www.braingym.org
· Sensory breaks, e.g. child to move around, simple proprioceptive activities (Sensory 

· resources folder)

· Wake and Shake – www.wakeupshakeup.com
· Specific sensory tools for individual children, e.g. wobbly cushion, ear defenders, pencil grips, ergonomic pens, etc. – photo examples – (Sensory resources folder)
· Flexibility with respect to clothing, if appropriate 

· Fiddle toys, e.g. Blutac, tangles, chewellery (Sensory resources folder)
· Sensory circuits: Jane Horwood ISBN 978-1855034716
· Training available from specialist teacher team – Sensory Sensitivities


	Receptive Language (Understanding)

	Quality First Teaching
	Targeted Provision
	Personalised Provision

	Ensure that there is a clear structure of the week and day with a visual timetable (Timetables – Visual Sequences resources) that is used by all of the children, so that they can put language heard in context

Pictures should be appropriate for the children’s age and culture
	Use classroom ‘visuals’ in group settings to reinforce the meaning

(Classroom resources – Rules)
Use now/next board in group sessions (Timetables – Visual Sequences resources)
Reinforce the associated language

	Ensure there is a clear structure of the week and day that is personalised with a visual timetable/‘now and next’ or ‘first and next’ boards (Timetables – Visual Sequences resources)
Use pictures, photos or objects of reference (Classroom resources) to help the child understand what you are asking or what is happening

Pictures should be appropriate for the child’s age and culture
· Object

· Actual photograph of the actual object

· Photograph of a similar object

· Symbol

· Written

(Timetables – Visual Sequences resources)

	Ensure that there is visual support in the classroom (flashcards/symbols) for instructions, i.e. good looking, good sitting, good turn taking (Classroom resources)
	Reinforce the meaning of instructions using visual prompts in a small group (Classroom resources)
	All work should be supported with visual materials

	Adults to ensure sentence length and complexity of language matches learners’ comprehension levels and to reduce sentence length and complexity of language, repeat information/instructions if necessary, using gesture to support language
	Adults to break down information into shorter, more manageable chunks (Work systems resources)
	Adults to reduce language content, using only key words with visuals, with repetitions
Adults to check child’s understanding by asking them to repeat back what they think they have to do/what they understand

	Use language which is explicit and in the positive, e.g. ‘Keep the door closed’ instead of ‘Don’t open the door’, ‘Walk please’ instead of ‘Don’t run’
	
	


	Clear rules (Classroom resources) are visually displayed and written in the positive. Ensure rules are dual language where appropriate. Pictures should be appropriate for the children’s age and culture
	Reinforce the meaning of rules using visual prompts in a small group
(Classroom resources)
	Consider carefully which rules the child should be expected to follow, or whether reasonable adjustments should be made to the environment/teaching practice

	When playing alongside the children use commenting - talk about what you are doing so that children can link the language they hear with what they see happening
	Provide increased opportunity for structured play, in order to focus on comprehension of language with a particular theme, e.g. farm animals / vehicles / activities
	Use the child’s play interests to develop understanding of specific language structures, e.g. teach verbs using favourite Thomas the Tank Engine characters. Seek advice from the SLT Service

	Don’t assume the children understand just because they say they do.  Be aware of those children who seem fluent, but miss the point.  Ask them to explain what you have said, and gently correct misunderstandings as and when they occur
	Note down any gaps in conceptual/abstract knowledge/cause and effect in the classroom for follow-up teaching in a small group.  Take time to establish what the child already understands, so that new information can link to existing knowledge
	Teach cause and effect, problem solving, inference, verbal absurdities and deduction through visual means/real life scenarios, e.g. Social Scripts (Social Scripts resources), Comic Strip Conversations (Social and Emotional resources), LDA Language Cards

	Encourage pupils to indicate to the teacher when they have not understood 
	Encourage child to ask TA/ buddy for support if they have not understood
	Provide child with a help card / personalised visual (Classroom resources) / verbal scripts to ask for help

	Support for vocabulary and concepts (Classroom resources). This can be visual with icons or through role-play. Pictures should be appropriate for the children’s age and culture
	Reinforce vocabulary learning using visual prompts, especially emotion vocabulary (Classroom resources)
Check child’s understanding of concepts / vocabulary (Classroom resources) in group sessions
	Pre-teaching and over-learning of key concepts and vocabulary
(Classroom resources)

	Provide instructions in sequential order (Work systems resources).  Clearly define the task in stages, using visual support, and identify with the learners when they will know they have finished
	Break task down into manageable chunks, provide checklists/work systems 
(Work systems resources)
	Highly differentiate task using 1,2,3 work schedule, checklists, drawings, etc. (Work Systems resources)

	Allow processing time. Pause between each piece of information and check children’s understanding by asking questions / asking them to repeat back
	Allow extra processing time, plus small group teaching and reinforcement of key concepts and vocabulary (Classroom resources)
	Allow individual processing time with an adult to reinforce key concepts/vocabulary (Classroom resources) at the child’s processing pace


	Be careful with use of non‑literal language, e.g. sarcasm, idioms, jokes. If used, explain meaning to avoid misinterpretation
	Give further explanation of the meaning of commonly used idioms / phrases / jokes as and when they crop up
	Avoid idioms, sarcasm, synonyms, or jokes unless there is individualised work on these

	Show and demonstrate new tasks, rather than just telling, whenever possible
	Use concrete and visual resources in teaching with small groups
	Show and demonstrate new tasks on a one-to-one basis, reducing verbal language

	Consider adopting a signing system across the school, e.g. Signalong, Makaton, so that all learners are included, not just those with social communication difficulties
	
	

	Proactively reward any attempts to follow out instructions/requests/show their understanding
	
	


	Receptive Language (Understanding) Resources

	ICT Resources

	· Follow video models of games to watch and imitate: http://sites.google.com/site/autismgames/, or watch video excerpts of literature: 60secondrecap.com

· Use online tools to help interpret feelings: Faceland from do2learn.com, e-motions from electronic-motions.com, face games from senteacher.org

· Support communication through visual tools and symbols using picture activity boards, visual timetables, social stories, PECS and social skills picture cards: abaresources.com, do2learn.com, practicalautismresources.com, yourspecialchef.com, boardmakershare.com, pictoselector from pecsforall.com to visualise daily tasks, visualaidsforlearning.com, visuals support tool from connectability.ca

· Make and share online page-turnable books using pupils’ own ideas: pimpampum.net/bookr, bookemon.com, storybird.com

· Pic Collage iPad App

· Story Creator iPad App

· Book Creator iPad App
· What’s different? – App, odd one out game (free)

· Bee Bot – App, to develop directional language (free)

· Splingo – App, work on language comprehension from a one to a four key word level

· EasyConcepts – App, works on a range of concepts such as 'before' / 'after', comparatives, following longer instructions in order 

· Proloquo2go – App, AAC app

· Speech with Milo apps – App, lots of different apps including: adjectives, articulation board, interactive story board, nouns, prepositions, sequencing, verbs

· PCS Apps – App, lots of different apps including: bingo, memory, language flash cards, rhyming flash cards, vocabulary flash cards, word scramble (free)
· Story Creator – App, allows you to create stories based on photos. You can record a commentary which can be aligned to text along the bottom of the screen, highlighting words as they are spoken. Useful for developing clear narratives, sequencing skills, etc. (free)

· Colourful Semantics – App, use of nouns, verbs, prepositions and adjectives, story telling skills, written sentences

· The Bag Game – App, encourages semantic description and questioning skills. Children take it in turns to 'hide' an object and then encourage others to ask questions to guess what the object is, e.g. 'What category does it belong to?' 'What do you use it for?' 
· Spot the difference – App, Find the differences between two photos before the time runs out (free)

· Pocket pond – App, tap the screen to create different pond scenes
· Fireworks – App, tap the ‘start show’ then tap the screen to create different fireworks, click ‘arcade games’ to play a selection of points games

· Peaceful Pond – App, similar to Pocket pond however you can change the background pebbles, select rain and add different sounds to the background
· Bubble Snap – App, popping bubble wrap
· Fluidity – App, the page reacts when you touch it
· Light Box – App, a selection of cause and effect pages

· Flow – App, the page reacts when you touch it.

· Heat Pad Lite – App, the page reacts when you touch it, the longer you press down on the page the more the colour changed
· Ooze – App, the page reacts when you touch it
· Sensory Speak Up – App, select a picture and the picture reacts to your voice, getting bigger the louder you talk
· Semantics – App, select from a range of activities, which react to your touch

	Resources

	· 120 idioms at your finger tips: June Nicols.  ISBN 1-874534-34-9
· Barrier Games: – Alison Jarred.  ISBN 0975121200
· Understanding and Using Spoken Language: C Delamain + J Spring.  ISBN 9780863884337
· Speaking, listening and understanding: C Delamain + J Spring.  ISBN: 9780863885150

· LDA series: Reading Comprehension, Cause and Effect, Inferencing etc. (cards).  www.ldalearning.com
· “Wh” questions: Black Sheep Press.  www.blacksheeppress.co.uk
· Sequencing cards (Speechmark catalogue).  www.speechmark.net
· Let’s Talk series (cards) (Speechmark catalogue). www.speechmark.net
· Language for Thinking: Stephen Parsons + Anna Branagan. Speechmark 2005. 
ISBN: 13 9780863885754

· Don’t Take it so Literally: Danielle M Legler, ASIN: B0006QGNHW

· Child’s own reading material with questioning

· Boehm concepts: A E Boehm.  ISBN 9780749120009
· CLIP series– syntax ISBN 9780158046518.  Pragmatics ISBN  9780158046532, morphology ISBN 9780158046501etc.
· LDA and ColorCards- verbs, objects, adjectives, prepositions, “What’s missing” etc. www.ldalearning.com
· Find the Link game – Diana Williams.  ISBN 9780863884214
· Visualizing and Verbalizing: Nanci Bell.  ISBN 9780945856016
· LDA Reading Comprehension Cards.  www.ldalearning.com
· Semantic Links : Sadie Bigland-Lewis / Jane Speake ISBN: 978-1-874534-02-0, Stass Publications


	Expressive Language

	Quality First Teaching
	Targeted Provision
	Personalised Provision

	All of the FACT strategies are applicable, plus...

	
	Adult to facilitate the child to make a request, verbally or visually (Classroom resources). Can restrict to a choice of two, e.g. this or this

	Provide visual support to make requests.  Adult to respond to any means of request
e.g. pointing to choice boards (Classroom resources) or objects, use of single words. If using Picture Exchange Communication System (PECS), follow advice from Specialist Teacher/SLT

	Even if children’s language appears to be complex and fluent, check their underlying comprehension
	
	

	Add/expand to child’s language at their level, i.e. if the child uses one key word in an utterance, model/expand to two key words, e.g. child says, “It’s a dog”, adult says “Yes, it’s a spotty dog.”
	Additional language groups to model simple phrases, e.g. School Start
	Individualised program to develop grammatical structures, e.g. verbs, subject‑verb-object sentence structures

	Model appropriate language in context, i.e. demonstrate different ways of speaking to people in authority vs. friends on the playground
	Social groups (Classroom resources – rules) modelling, role-playing, appropriate language related to real life scenarios, e.g. Kartouche IT programme, TalkAbout DVD to model and to aid teaching
	Teach the child specific language to use in specific scenarios, e.g. social greetings (Social and Emotional resources), going to the shops

	Circle time with conversational rules (Social and Emotional resources), e.g. knowing how to wait, turn taking
	Working in small groups or partner work to focus on area of difficulty
	Social Groups (Social and Emotional resources), paired or individual sessions to focus on the area of conversational starters, maintaining the conversation, repairing misunderstandings

	Use visual prompts to focus on turn taking, topic maintenance (Social and Emotional resources), e.g. modelling questions, conversational starters
	Group session and social groups to focus on turn taking, topic maintenance, modelling question (Social and Emotional resources)
The use of video scenarios to promote discussion
	Social groups, paired and individual sessions to focus on the area of difficulty (Social and Emotional resources), e.g. using loud voice, talking over peers, turn-taking, topic maintenance, asking questions


	Support verbal/written story telling by providing storyboards, structure to the story, story mapping, use of post-it-notes, story starters, using children’s interests (Writing Frames resources)
If the focus of the lesson is not imaginative writing then allow factual writing to be used and mark accordingly
	Provide visual structure (Writing Frames resources), e.g. sequencing pictures, explicitly linking events and consequences
	Provide a scribe to support written ideas
Provide more opportunities to practise these skills, e.g. a structured step approach

	Be aware that children might not accept words with multiple meanings, e.g. volume (sound) / volume (capacity).  If children won’t use a word because they think it means something different, gently explain that the same word can have more than one meaning
	Small group or partner work to focus on word meaning / associations / categories /similarities and differences 
	Individual work to focus on word meaning / associations / categories /similarities and differences

	Be aware that children might confuse similar sounding words, e.g. tutor/Tudor. If children use words in the wrong context, gently explain the difference
	
	


	Expressive Language Resources

	ICT Resources

	· Use online songs with words and accompaniment to plan the day: kididdles.com, songsforteaching.com, calmerchildren.com

· Collaborate using online art tools: tuxpaint.org, bomomo.com, nga.gov, sumopaint.com Have fun editing photos together (picnik.com) or make talking photos: fotobabble.com, yodio.com

· Create and share a multimedia poster on a curriculum theme: juxio.com, prezi, or glogster.com

· Collect opinions and post ideas using voice or text around a visual stimulus: voicethread.com, wallwisher.com

· Choreograph simple animations choosing characters, settings and speech: goanimate4schools.com, Dvolver.com, zimmertwins.com, memoov.com, xtranormal.com

· Use a webcam or microphone to narrate a presentation around a slideshow: present.me, photopeach.com, slidestory.com, myebook.com, Prezi. Make a talking book with PowerPoint or Clicker 6 (can be used bilingually), or use a talking pen (talkingpen.co.uk), eazi speak, talking tin, buttons or photo album (inclusive.co.uk). Draw or import an image or retell a story using picture prompts, and add narration to make a book using LittleBirdTales.com, then email to friends and family.

· Create and share stories using a template or pictures for scaffolding ideas: storyjumper.com, kerpoof.com, storybird.com

· Clicker 6. Cricksoft.  iPad Apps available

· Story creator. iPad App

· Pic Collage

· Puppet Pals. iPad App
· I Name it – App, for developing word finding skills

· Sentence Builder / Sentence workout – App, build grammatically correct sentences

· Rainbow sentences – App, construct grammatically correct sentences by using color coded visual cues

· Grammar games – App, includes games to work on; nouns, verbs, adjectives, adverbs, pronouns, prepositions, conjunctions
· Speech with Milo apps – App, lots of different apps including; adjectives, articulation board, interactive story board, nouns, prepositions, sequencing, verbs

· PCS Apps – App, lots of different apps including; bingo, memory, language flash cards, rhyming flash cards, vocabulary flash cards, word scramble (free)

· Story Creator – App, allows you to create stories based on photos. You can record a commentary which can be aligned to text along the bottom of the screen, highlighting words as they are spoken. Useful for developing clear narratives, sequencing skills etc. (free)

· Colourful semantics – App, use of nouns, verbs, prepositions and adjectives, story telling skills, written sentences

· The Bag Game – App, encourages semantic description and questioning skills. Children take it in turns to 'hide' an object and then encourage others to ask questions to guess what the object is, e.g. 'what category does it belong to?' 'What do you use it for?' 

· Spot the difference - Find the differences between two photos before the time runs out (free)

· Artikpix - speech sound flashcards

· Articulate Scene – speech sounds

· Articulate It – speech sounds

· Phonics studio – speech sounds (free)

· SLP minimal pairs – discrimination (free ‘lite’ version)

· Autism iHelp (play) – App, flashcards in three categories (toys, outdoor activity and arts and crafts). There is also a game where pupils have to select the correct word, which is read out to them, to match the picture.

· Autism iHelp (Wh?) – App, Who? What? And When? A question is asked e.g. Who puts out fires? 4 options are given to select from.

· Grid Player – allows you to use/create CIP vocab cards and build sentences.

· Memory – App, a memory game, you can select the type of vocabulary and the amount of tiles you see to match. After each pair has been matched there is a video showing you the sign for the word.

· Speech Buttons – App, a selection of response tools (yes/no, fruits, bullying, colours, weather, day/night).

· Voice Changing – App, you can choose the type of voice you want (for example alien, robot and helium). You can record your voice, play it back and save the recording.

· Autism Concepts Lite – App, ‘Becca Bunny’ asks questions related to emotions, shape, counting and time. 3 options are given for each question.

· ChoicePadLite – App, allows you to use/create CIP vocab cards and build sentences.


	Resources

	· See Receptive language (Understanding).

· LDA cards: sequencing.  www.ldalearning.com
· Black Sheep Press - narrative pack.  www.blacksheeppress.co.uk
· Time to Talk: Alison Schroeder ISBN-13: 978-1855033092

· Talkabout series, Speechmark.  www.speechmark.net
· Sentence starters: ColorCards: Speechmark.  www.speechmark.net
· Modelling language through play

· Functional Language in the Classroom: Maggie Johnson ISBN: 185503232X
· Finish the Story series: Kate Fitzsimons: Learning Materials Ltd
· Visualizing and Verbalizing: Nanci Bell ISBN: 9780945856016
· Hanen programme www.hanen.org
· Lucky Duck: Play scripts.  www.luckyduck.co.uk
· Specific programmes given by SALT service

· See resources above where there is overlap with expressive


	Organisation (fine and gross motor skills)

	Quality First Teaching
	Targeted Provision
	Personalised Provision

	Classroom environment (Classroom resources) is kept consistent throughout the year.
	The child to have a specific place to sit for specific tasks.
	Place a child where there are reduced visual stimuli or consider having a barrier around the child’s workstation (Classroom resources).

	De-clutter the environment.
	Using visuals to mark out specific areas e.g. work areas.
	Start and finish trays/ workstation approach. (Workstation resources)

	Consider furniture arrangement to aid free flow and ease of movement.
	Visual support to show access pathways to specific locations and to make clear access routes.
	To consider position of work trays (Workstation resources) for individual children. Personal items are easily accessible.
To ensure a clear pathway for individual children to their specific locations.

	Flexible seating arrangements to meet children’s seating requirements and allowing children to sit on chair rather than the floor etc.
	Sitting near the teacher, near the white board
	Personal workstation (Workstation resources)

	Ensure the chair/desk is at the appropriate height.
	Make reasonable adjustments to working areas, different height tables, allow standing, different height chairs.
	Make individual allowances e.g. individual children to remove shoes when working.

	Resources are clearly labelled so the children know where to go to find items. This can be written, using photos, pictures, or symbols (Classroom resources and Workstation resources). Pictures should be appropriate for the child’s age and culture.
	Resources are available on the table ready to use.
	The child to have their own set of resources and equipment to be specifically used only by that child.

	Concrete resources available that may include ergonomic tools, pens, pencils, rulers, scissors.
	Consider adaptations to develop independence and motivation.  
	Individualised fine and gross motor skills groups. (Motor Skills resources)
Useful Resources

‘Write from the start’
‘Games and activities to encourage Fine and Gross Motor Development’.

	Visual reminders/prompt cards (Classroom resources), what they need for the lesson, items on the table they will need. E.g. This lesson I will need….  Pictures should be appropriate for the child’s age and culture.
	Visual checklist /prompt cards (Classroom resources) in specific areas of the class room e.g. desk, coat peg
	Specific visual checklist / prompt (Classroom resources) cards where the steps are broken down.

Visual representation of the finished product is available for reference, i.e. for technology

Sequence of steps individualised for specific difficulties, e.g. toileting, morning routine. (Timetables – Visual Sequences resources)

	Simple visual instructions
	Instructions broken down into three parts (Work system resources)
	Complete one part at a time with support before moving to the next task.

	Recording information – ensure alternative methods of recording available.

Different colours and variety of pens can be used to motivate the child e.g. whiteboard, felt tips or coloured pencils.
	Use of technology, computer, tablet, Dictaphone.


	Adult scribing, cutting out sentences and sticking, Talking Tin.

	Within the PE lesson (Motor Skills resources), ensure activities are as structured as possible.
	Teaching and developing specific skills.
	Using different sized textured balls and equipment in PE (Motor Skills resources). 

Adapting the task and games.

Restricting the use of space available.

Defining the space available

Adaptation of games

Adult support

Consider the skills leading up to the game but not including the child in the game.

	Proactively reward any attempts the child makes to organise themselves.
	
	


	Organisation (fine and gross motor skills) Resources

	ICT Resources

	· Wii. Nintendo

· 123 Colour iPad App

· Doodle Buddy iPad App

· Art Doodle iPad App

· Cake Doodle iPad App

· Five little Speckled Frogs iPad App

· Little writer – App, numbers, lowercase and uppercase, follow the guide to form the letters/numbers.

	Resources

	· Supporting Children with fine and Gross motor skills - Resources folder specialist teachers

· Write Dance – Ragnbild Voor and Tony Kerr ISBN 978-1873942031

· Brain gym www.braingym.org

· Write from the Start: Teoderescue, ISBN: 0742401618/9780742401617
· Cutting Skills – Mark and Katy Hill ISBN 9781855033498
· Balance activities -  Resources folder specialist teachers Fizzy Programme – www.ekhuft.nhs.uk 

· Fine Motor Toolkit http://www.otstrategies.com
· Motor Skills Programme – Motor Skills United – TTS www.tts-group.co.uk
· Adaptations for PE lessons, e.g. defined physical area, multi skills rather than game rules (Ensure rules are dual language where appropriate).etc. – Secondary IDP

· Sensory breaks, Wiggle and Whoosh – training with specialist teaching team (Sensory resources folder)
· School based activities on a daily basis, e.g. cutting, painting, play dough/clay, threading etc. (motor skills resource folder)


	Anxiety

	Quality First Teaching
	Targeted Provision
	Personalised Provision

	For adults to recognise all behaviour is a form of communication and to identify what is driving the behaviour.

Be aware that children with English as an additional language may become frustrated at not being able to communicate.
	To identify patterns and to apply strategies.
	Identify the triggers for unwanted behaviour using the ‘iceberg’. (Social and Emotional resources). This will help to identify possible reasons and triggers for behaviour. 
Be aware, the child may behave differently at home and at school.

	Obsessive behaviour can be an acceptable part of Social Communication Difficulties. 

If a child has a strong/special interest (obsession) this can be used to motivate and encourage task participation. Provide this strong interest through work and as a reward.
	If the child is obsessed with one particular toy/activity, use this obsession as a way of getting the child to follow instructions or carry out adult led activities, using a ‘now and next’ board. (Timetables – Visual Sequences) Be specific about the next and use it as a positive to move on.
	If an obsession is inappropriate and needs to be stopped, a replacement should be found. Obsession should not be stopped without a replacement.

Obsessions can be used as a motivational tool, now and next. (Timetables and Visual Sequences resources)
Be aware there may be worse obsessions than the current one

Review regularly to ensure that an interest doesn’t become too obsessive.
Consider if the obsession impedes learning or is not safe. If so then this needs changing to something more acceptable? 

	Children may have a movement or action that they do especially at times when they are feeling insecure, e.g. rocking backwards and forwards, making a humming sound, etc. When this happens, it is ok to allow it providing it is not harming anyone else; it is safe, and; it is not stopping the child from taking part in other activities. If the child is repeating these actions all the time, then it is very important that you complete an ‘iceberg’ chart (Social and Emotional resources) to find out why; as this usually indicates that they are feeling insecure.
	Provide appropriate ways to calm. Structure the day; sensory diet; sensory circuit; proprioceptive  activities (Sensory resources)
If the repetitive activity has become the overriding thing they are doing then need to use the ‘iceberg’ (Social and Emotional resources) to investigate further.

	Identify the triggers for the movement or action using the ‘iceberg’ (Social and Emotional resources). This will help to identify possible reasons for the movement or action and identify triggers. Be aware, the child may behave differently at home and at school.

If necessary allow the child a safe environment and time to release their anxiety through their chosen movement or action.

Wiggle Woosh Programme (Sensory resources)
Anxiety Programme (Anxiety resources), see specialist teacher.

	If the child has a repetitive movement or action that interferes with what they are doing it is important not to stop it all together (the child will just find another action instead) but allowing it at certain times can reduce it.
	If the behaviour becomes inappropriate or dangerous consider weaning them off and/or replacing the behaviour with more appropriate behaviour.

E.g. if the action is banging everything, then you could introduce a drum which can then become the reward for doing an adult led activity.

If the obsessive behaviour is getting in the way of learning, e.g. carrying lots of toys around so they can’t access any activities, then it is important to try to reduce this behaviour. Limit the number of things they are allowed to carry, e.g. the child is carrying 6 cars around, so reduce the number to 5, then 4, then 3 etc., until they are only allowed to have one or two cars at any one time. It will take time to get to this stage but if you are consistent and persistent it can be achieved.
	If necessary allow the child a safe environment and time to release their anxiety through their chosen movement or action.

Desensitisation programme to reduce the movement or action. (Sensory resources)
Having a plan to replace the behaviour if it’s inappropriate. E.g. ripping paper, squeezing play dough etc.

	Use calming techniques (Sensory resources) if the child will allow e.g. singing a song, stroking their arm, etc. 

Timetable regular relaxation time and sensory breaks. (Sensory resources)
Two minute proprioceptive (strong muscle movement) pressure activities can provide 10 minutes of calm alert state for learning. 

(Sensory resources)
	Provide regular sensory breaks. (Sensory resources)
15 minute full body proprioceptive activity breaks can support a longer calm alert state for learning. (Sensory resources)
	Based on the child’s individual preferences:
Physical activity

Sensory activity (Sensory resources)
Taking time out, e.g. reading, Dark tent /den, iPads/iPods with headphones, take to a different room

Allow for calm time/come down time after break/lunch times

Safe haven

Distraction

Reading

Cross Stitch, knitting, finger knitting

Think outside the box with ideas such as meditation and relaxation. Computer consoles/handheld devices can be a form of meditation by allowing CYP to participate in tasks that don’t need to be thought about.

	The child is able to identify and manage their own anxieties (Anxiety resources). 
	Adult to recognise the child’s triggers and provide appropriate support.
	There is an individualised programme to support the child to recognise when they are becoming anxious (Anxiety resources).  Provide appropriate strategies to trial.


	Anxiety Resources

	ICT Resources

	· Fluid App
· Pocket Pond App
· Fluidity App

	Resources

	· Iceberg Diagram and explanation – (Social and Emotional resources folder specialist teachers)
· Desensitisation - Having a plan to replace the behaviour – (Social and Emotional resources folder specialist teachers)
· Self-Esteem Games Barbara Sher ISBN 978-0471180272

· Helping Children to Build Self Esteem : Deborah M Plummer, ISBN-13: 978-1843104889
· Helping Children to Cope with Change, Stress and Anxiety, Deborah M Plummer, 
ISBN: 978-1-84310-960-0
· Willy and the Wobbly House: A Story for Children Who are Anxious or Obsessional, M argot Sunderland, ISBN-13: 978-0863884986 (series of books  - emotions and feelings 
ISBN 9780863884993)

· Boardmaker symbols, e.g. timetable, prompts, now/next board etc. www.mayer-johnson.com
· Anxiety Programme (Anxiety resources folder)
· Mindfulness activities– www.smilingmind.com/au

· Incredible 5 Point Scale / emotions thermometer www.5pointscale.com




	Websites

	http://www.positivelyautism.com
http://www.communication4all.co.uk
http://www.twinkl.co.uk
http://www.autism.org.uk
http://www.nationalautismresources.com
http://www.tes.co.uk
http://www.senteacher.org
http://www.primaryresources.co.uk
http://resources.woodlands-junior.kent.sch.uk/teacher/sen.html
http://www.teachingideas.co.uk
http://www.do2learn.com
http://www.shoeboxtasks.com
http://www.autismspeaks.org
http://www.tasksgalore.com
http://www.autismtasks.com
http://www.parentpartnership.org.uk
http://www.milton-keynes.gov.uk/schools-and-lifelong-learning/special-educational-needs/milton-keynes-parent-partnership-service
http://www.bbc.co.uk/schools/parents/special_educational_needs/
http://www.ldalearning.com
http://www.icanteach.co.uk/resources/by-category/SEN
http://www.autismeducationtrust.org.uk/resources.aspx
http://www.educateautism.com/free-materials-and-downloads.html#.U0GlFV5Ac_s
http://www.practicalautismresources.com/printables
http://autismbuddy.com
http://www.speechteach.co.uk
http://www.helphinwithtalking.com
http://en.commtap.org
http://www.speakingofspeech.com
http://www.literacytrust.org.uk/talk_to_your_baby
http://www.btplc.com/Betterfuture/ConnectedSociety/LearningandskillsFreeresources/
https://www.pre-school.org.uk/milton-keynes/parents/mk-toy-library
http://www.activitypad.com/online-games/simon
http://www.firstschoolyears.com/literacy/word/other/synonyms/synonyms.htm
http://www.ezschool.com/Games/Synonyms1.html
http://www.bbc.co.uk/schools/starship/english/games/word_balloons/small_sound/standard.shtml
http://www.firstschoolyears.com/literacy/word/other/synonyms/interactive/synonyms.htm
http://mommyspeechtherapy.com/?page_id=55
http://speech-language-therapy.com/
http://www.bbc.co.uk/schools/wordsandpictures/clusters/index.shtml
www.ruthmiskintraining.com
www.jollylearning.co.uk
www.letters-and-sounds.com
www.thrass.co.uk
www.sounds-write.co.uk
www.Boardmakeronline.com
www.widget.com
www.NASEN.org.uk
www.inclusive.co.uk
www.taskmasteronline.co.uk
www.tts-group.co.uk
www.ldalearning.com
www.speachmark.net
www.blacksheeppress.co.uk
www.luckyduckpublishing.com
www.uk.sagepub.com
www.crickweb.co.uk
www.cricksoft.com
www.pearsonclinical.com.au
www.inclusive.co.uk
www.winslow-resourses.com
www.incentiveplus.co.uk
www.ganderpublishing.com
www.signalong.org.uk
www.makaton.org
www.learningmaterials.co.uk
www.stasspublications.co.uk
www.mayer-johnson.com
www.gl-assessment.co.uk
www.ekhuft.nhs.uk



	Targeted and Group Intervention Resources

	Recommended resources for developing language group provision: Foundation and Key Stages 1 and 2

	Targeted Group Interventions
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Description

	Developing Baseline Communication Skills, Speechmark Publications ISBN 0-86388-481-4 Foundation Stage 1 – 2
	A practical resource; a programme of games and activities aimed at fostering personal and social development and promoting language and early literacy skills.

	School Start: Programmes for Language and Sound Awareness  Speechmark Publications ISBN 978-0-86388-613-3

Foundation - Key Stage 1
	School Start is a practical resource that can be used with children who need additional help in developing communication skills during the first year of school. The book consists of two 30-week programmes aimed at developing language and sound awareness skills. Each six-week block has clearly written objectives that are linked to the National Curriculum Foundation Stage. Baseline and evaluation checklists are provided to monitor each child's progress.

	Speaking, Listening and Understanding Games for Young Children, Speechmark Publications ISBN 0-86388-433-4  Key Stage 1
	This programme contains a collection of graded games and activities designed to foster the speaking, listening and understanding skills of children aged from 5 to 7. The activities are divided into two main areas: Understanding Spoken Language: Following Instructions; Getting the Main Idea; Thinking Skills; Developing Vocabulary; Understanding Inference.

Using Spoken Language: Narrating; Describing; Explaining; Predicting; Playing with Words.

	Communication & Language Activities Running Groups for School-Aged Children Hinton House Publishers Ltd  IBSN 978-1-906531-52-2

F2 – Key Stage 1
	Over 150 activities address: Attention & listening; Understanding & memory; Expressive language; Vocabulary, concepts & word-finding; Problem solving & reasoning; Sequencing & narrative; Phonological awareness; Social communication.

Includes: Setting up your group; Strategies for getting started; Planning your session; How to identify areas of communication difficulty; Tips for supporting those with difficulties in groups & whole class settings.

	Language Development: Circle time sessions to improve communication skills David Fulton publishers  ISBN 1-84312-156-5  Nursery – Key Stage 1 - Key Stage 2
	Divided broadly into 3 sections, this programme aims to develop confidence for children and young people who struggle with language skills to develop their language and thinking skills and emotional literacy. The sessions are practical, involving games or activities and can be followed by a teacher or TA. They are graded and cover the areas of language development and expansion, early pragmatic skills, listening skills, social skills, thinking skills, self-esteem and self confidence.

	Time to talk: A programme to develop oral and social interaction skills, , LDA Learning ISBN 978-1-85503-309-2 F2 - Key Stage 1
	The book aims to:

develop successful group discussion and interactions 

improve language, communication and social skills

	Understanding and Using Spoken Language, Speechmark Publications ISBN 0-86388-515-2  Key Stage 2
	The exercises are divided into two areas (Understanding Spoken Language and Using Spoken Language). Each skill area is organised along broad developmental lines, and the activities can be easily incorporated into the daily classroom programme.

	Socially Speaking: A pragmatic social skills programme, LDA  Key Stage 2 upwards
	This scripted programme lasts the whole year and is divided into 3 units: Let’s communicate, Let’s be friends and Let’s practice.

	Talking Partners Foundation – Key Stage 2
	Originally designed for and trialled with pupils who have English as an additional language, this programme aims to develop pupils’ speaking and listening skills through a structured oral language intervention programme. Staff delivering the programme undertake a two day training course.

	TalkAbout: A Social Communication Skills Package by Alex Kelly. Speechmark Publications ISBN 978-0863883231
	A practical, photocopiable resource providing a framework for the development of social skills. Begins with a quick assessment and identifies six areas to work through (You and Me, Communication, Body Language, The Way We Talk, Conversations, Assertiveness). Proformas are provided.

	TalkAbout Activities: Developing Social Communication Skills by Alex Kelly. Speechmark Publications

ISBN 978-0863884047
	Practical activities for social skills training covering six areas (Self and Other Awareness, Awareness of Communication, Body Language, The Way We Talk, Conversational Skills, Assertiveness).

	TalkAbout Relationships: Building Self-Esteem and Relationship Skills by Alex Kelly. Speechmark Publications ISBN 978-0863884054
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Aimed at improving self-esteem and relationship skills in people who have difficulties making or maintaining friends. Contains photocopiable group activities and worksheets to address self-image, identity and self-confidence as well as different types of relationships, the qualities of friends and some of the skills involved in improving and developing relationships.

	TalkAbout DVD by Alex Kelly. Speechmark Publications

ISBN 978-0863885679
	Video to bring social skills to life, which can be used alongside the TalkAbout series. Contains acted scenarios in different settings for different ages, illustrating social skills relating to the six areas described in the TalkAbout books.

	Making notes book, http://www.easylearn.co.uk
	Consists of information texts and writing frames to develop comprehension, identification and organisation of key aspects of content. Used for curriculum access and listening skills.

	Mind Maps For Kids: An Introduction by Tony Buzan. Thorsons Publishers

ISBN 978-0007151332
	Suitable for ages 7 to 14. Step-by-step examples in every subject across the curriculum. The author shows just how easy Mind Mapping is and how it can help kids to / remember things and concentrate better / make clearer and better notes / revise and ace exams! / come up with ideas and unlock the imagination / save time. Full-colour workbook, with tips for improving memory and concentration. Packed with jokes, cartoons and brainteasers.

	Cracking the Code – Hugh O’Connell Winslow Press
	Photocopiable resource that provides a range of comprehension activities aimed at four different levels.

	Social skills in drama

www.winslowresources.com
	Devised by head of a school for pupils with SLCN. Series of playlets to develop social and communication skills.

	Rhodes, A (2001) Rhodes to Language, STASS Publications ISBN 978-1-874534-31-0
	An A4 photocopiable book of language activities, for children aged 7-16 years. 179 pages of games and activities, designed to address specific areas of language use will prove a real time saver.

	It’s time to Listen. Taskmaster Ltc. Patricia Hamaguchi, (1995) ISBN-13: 978-0761631606
	Metacognitive activities for improving auditory processing in the classroom.

	Language for Learning, Sue Hayden and Emma Jordan. Routledge 2004 ISBN 13 978 1 84312468-9
	A practical guide for supporting pupils with language and communication difficulties across the curriculum.

	Vocabulary Enrichment Intervention Programme: Victoria L Joffe Speachmark ISBN 9780863887987
	Enhance the understanding and use of vocabulary in students. Specifically designed for children with language and communication needs, this practical language programme was created by a specialist speech & language therapist with input from school teachers and students. It focuses on enhancing the understanding and expression of vocabulary and word meanings in students aged from 8 to 18.

	Narrative Intervention Programme: Victoria L Joffe Speachmark 2011 ISBN 9780863887970
	This practical language programme was created by a specialist speech & language therapist with input from teachers and students. It focuses on enhancing the understanding and expression of stories in students aged from 8 to 18 with language and communication difficulties.

	Language for Thinking: Stephen Parsons & Anna Branagan Speechmark 2005 ISBN 13 9780863885754
	This photocopiable resource provides a clear structure to assist teachers, SENCOs, learning support assistants and speech language therapists in developing children's language from the concrete to the abstract. It is based on fifty picture and verbal scenarios that can be used flexibly with a wide range of ages and abilities.

	Auditory Processing Activities: Jeffries, J & Jefferies, R ECL Publications 1991 Catalogue No. 32611
	A comprehensive book with a multitude of audio processing activities for use by speech pathologists and classroom teachers alike. Also includes more than 70 worksheets, which can be used individually or in groups.

	Practical Learning Activities: Materials for Clinicians & Teachers: Jeffries, J & Jefferies, R ECL Publications 1992 Catalogue No. 32622
	This book offers an impressive collection of reproducible exercises and worksheets for the development of oral language skills. More than 60 language skills are covered, including: adjectives, adverbs, analogies, antonyms, basic concepts, categories, conjunctions, critical thought, description, expression of feelings, humor, idioms, plurals, prediction, prefixes and suffixes, prepositions, pronouns, proverbs, sentence construction, verb forms, and wh-questions.

	Looking and Thinking (Book 1-3 (Developing Reasoning Skills) Arthur J Evans Learning Materials Ltd
	Looking and Thinking was designed to develop reasoning skills in which illustrations hold clues to help answer questions.  A picture page is followed by a page of multiple-choice questions and a second page of harder questions.

	New Reading & Thinking (1-6) (Exercised in Inferential Comperhension) Learning Materials Ltd ISBN 1841981613
	New Reading and Thinking is used by a wide variety of people. The series presents exercises in inferential comprehension, where pupils must use common sense and reasoning. Series progresses in both difficulty and maturity. Perfect for pupils who can read but 'struggle to read between the lines'.

	A Visualized/Vocabulary Book – Bell, N & Lindamood, P 1998 Gander ISBN 0-945856083
	The Visualizing and Verbalizing® (V/V®) program develops concept imagery—the ability to create an imaged gestalt from language—as a basis for comprehension and higher order thinking. The development of concept imagery improves reading and listening comprehension, memory, oral vocabulary, critical thinking, and writing.


	Other Apps

	ICT

	Bee-Bot – use the arrow pad to program the Bee-Bot through the various paths. Each level gets more complicated.

Catcrafter – a simple version of minecraft


	Matching games

	Match it Up 1 – a simple matching game where pupils have to select the picture which matches the one in the centre.

Match it Up 2 – a simple matching game where you need to find the other half of the image.

Match it Up 3 – you need to select the correct animal to match to the food in the middle box e.g. grass, select the cow.


	Games

	Pizza Master – a pizza delivery game where the customer stats which pizza they want. You need to look in the book for the recipe and select the items to build the pizza then cook it. Once it is cooked you need to give it to the customer and take their money. If you don’t make their pizza quick enough the customers get angry and may leave.

Awesome Eats – a game where you have to swipe the different foods to correct belt to put them in the basket to gain points. As you move up the levels more foods are introduced and birds try to steal the food so you have to swipe them away.

Link it up – select your favourite image as a game theme. For the game you need to connect two identical images (similar to candy crush).

Build it up – select the largest item and drag to the box until you get to the smallest.

Fairy – select and dress the fairy selecting different items.

FourInARow – connect 4

Futaba – you can play with up to 4 people. You are given a picture in the middle of the screen and each player is given 4 options. The first person to select the correct word wins a point.



These resources are examples that can be used but this is not an exhaustive list.  

Correct at time of going to publication. The authors accept no responsibility for the quality of these resources and websites.

Appendix I
Social Communication Classroom Audit Tool

Communication and Interaction Specialist Teaching Team 
Social Communication Friendly Classroom Audit

Date:

Use the list below to audit how Social Communication friendly your classroom is.  Remember this checklist is to help you. (
	Provision/Strategy
	( Well developed
	(Partly developed
	Not yet developed

	Classroom Environment
	
	
	

	Children are clear about the structure of the day: a visual timetable is on display.
	
	
	

	Clear rules that are agreed and displayed.
	
	
	

	Transition from whole class to independent work is clearly signalled with visual/concrete resources to support.
	
	
	

	The environment is organised with clear signposts what happens and where.
	
	
	

	Resources are labelled.
	
	
	

	Colour coding environment/resources.
	
	
	

	Appropriate seating (distraction free area).
	
	
	

	Independent work area.
	
	
	

	Low arousal area of the classroom. 
	
	
	

	Links are made to previous learning across the curriculum.
	
	
	

	Variety of visual resources/concrete objects to support teaching and learning.
	
	
	

	Relevant information is clearly highlighted.
	
	
	

	Activities/tasks are differentiated. 
	
	
	

	Individual/generic work-system.
	
	
	

	Work tasks and rewards linked to special interests.
	
	
	

	
	See IDP Unit 7: Curriculum Priorities and Inclusive Practice

	Resistance to Change
	
	
	

	Advance warnings are given of any changes.
	
	
	

	Special interests are used as motivators.
	
	
	

	Consistent use of strategies.
	
	
	

	Use choice to aid decision making.
	
	
	

	
	See IDP Unit 4: Flexibility of Thought and Behaviour

	Communication
	
	
	

	Adults adjust their language (keywords only).
	
	
	

	Variety of visual resources to support communication.
	
	
	

	Use of language is explicit and in the positive, e.g. ‘dos’ not ‘don’ts’.
	
	
	

	Literal language is used to aid understanding.
	
	
	

	Time is given to process instructions and questions.
	
	
	

	
	See IDP Unit 3: Communication and Language

	Provision/Strategy
	( Well developed
	(Partly developed
	Not yet developed

	Home School Links
	
	
	

	Home school communication.
	
	
	

	
	See IDP Unit 8: Sources of Support

	Social Awareness
	
	
	

	Clear social rules are taught and visually displayed.
	
	
	

	Include structure within unstructured times, e.g. teach simple games.  
	
	
	

	Awareness and peer support. 
	
	
	

	In some lessons the focus is altered to include teaching of social skills and understanding. 
	
	
	

	
	See IDP Unit 2: Social and Emotional Understanding.

	Sensory Sensitivities
	
	
	

	Minimum levels of background noise.
	
	
	

	Awareness about sensory sensitivity.
	
	
	

	Awareness of sensory overload and systems for allowing ‘chill out’ time.
	
	
	

	
	See IDP Unit 5: Sensory Perceptions and Responses

	Anxiety
	
	
	

	Awareness of the pupil’s developmental and academic profile including strengths and interests.
	
	
	

	Awareness of anxiety levels.
	
	
	

	Calming activities or objects to reduce anxiety.
	
	
	

	
	See IDP Unit 6: Know the Pupil


Inclusion Development Programme (IDP)

More information can be found at www.idponline.org.uk       

Communication and Interaction Specialist Teaching Team
Milton Keynes: Key Stage 1-5 Social Communication Friendly Classroom Audit
Appendix II
Monitoring Sheet
Monitoring Sheet      

	Name:                             DOB:                          Class:                      Adult support:    
                   

	Date
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Outcome 1


	
	
	
	 
	 
	
	
	
	
	
	
	
	
	 
	
	

	Outcome 2


	
	 
	 
	 
	
	
	 
	
	 
	
	
	
	
	
	 
	

	Evaluation of outcome 1 
	

	Evaluation of outcome 2
	


Notes: 
· Evaluate progress: Evaluate in the daily box level of progress made by each child e.g. Red or X = no progress made; Amber or   (, some progress made (added comments e.g. with visual prompt V/P, verbal prompt –V/V physical prompt P/P); Green or (,  good progress made (achieving the outcome independently).
· Level 1 (quality first teaching) up to two outcomes can be set; level 2 -4 (quality first, targeted and personalised) one outcome should be set. 

· If a significant event occurs the back of the sheet can be used for a dated written comment. 
· Sheet can be adapted according to individual needs.
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*One of the many useful resources accessible from The Communication Trust website, http://www.thecommunicationtrust.org.uk/resources/resources/ Others include:

· Misunderstood - Information for those who want to find out more about supporting children and young people with speech, language and communication needs

· Universally speaking 0-5 - Gives advice and guidance on how to encourage communication in children aged birth to 5

· Primary and secondary school posters - Identify milestones that primary and secondary aged children are likely to be at with their communication

· Other ways of speaking - Looks at the different ways we communicate, especially those used by children whose speech is difficult to understand or have no speech

· SLI Handbook - A book written by I CAN and Afasic that explains what a specific language impairment is, gives advice and support and shows where to go for further information

· Raa Raa The Noisy Lion - A nursery pack has been created to support the Cbeebies programme, Raa Raa the Noisy Lion

· Listen up: it’s not just talking - Brand new FREE resources to encourage listening, understanding, interaction and play
Glossary and Abbreviations

ADHD - Attention Deficit Hyperactivity Disorder A group of behavioural symptoms that include inattentiveness, hyperactivity and impulsiveness. Attention deficit disorder (ADD) is a type of ADHD. Common symptoms of ADHD include: a short attention span; restlessness; being easily distracted; and constant fidgeting.

(Source: www.nhs.uk/Conditions/Attention-deficit-hyperactivity-disorder/Pages/Introduction.aspx Last accessed 29.08.11)

AAC - Augmentative and Alternative Communication  Methods of communication which can be used to supplement or replace the more usual methods of speech and writing.  Also known as ‘communication aids’. Can be low-tech (such as simple communication boards or books) or hi-tech (such as speech generating devices, with symbols/words that the user can select in real-time, or pre-programmed messages).

ASD – Autistic Spectrum Disorder

Bercow Report The Rt Hon John Bercow MP was commissioned by the Labour Government to conduct a review of services to children and young people with SLCN.  The resulting report was published in 2008.

Boardmaker  Software which enables the creation of print materials, like communication boards, with Picture Communication Symbols™ (PCS) and other pictures and graphics.

CATs – Cognitive Abilities Tests  Roughly 70% of all secondary schools use CAT to assess their pupils on entry to Y7. They assess a pupil’s ability to reason with and manipulate the three different types of symbols that play a substantial role in human thinking: verbal – thinking with words; quantitative – thinking with numbers; non-verbal – thinking with shape and space.

Common Assessment Framework (CAF)  A standardised approach to conducting an assessment of a child/young person's additional needs and deciding how these needs can be addressed. CAF can be used by practitioners across a variety of services working with children, young people and their families.

Dyslexia  A learning difficulty that primarily affects the skills involved in accurate and fluent word reading and spelling.

Dyspraxia  Developmental dyspraxia is an impairment or immaturity of the organisation of movement. It affects the planning of what to do and how to do it. It is associated with problems of perception, language and thought. (Source: www.dyspraxiafoundation.org.uk/services/dys_dyspraxia.php Last accessed 29.08.11) 
EAL – English as an Additional Language

Early Support  A national programme to improve the way that services for young children with disabilities work with families.

EMA Network – Ethnic Minority Achievement Network
ECAT - Every Child a Talker  A national project to develop the language and communication of children from birth to five years of age. The project was set up after concern about the high levels of 'language impoverishment' in the UK, and how this affects children’s progress in school and chances in life.  
Leuven scales  A 5 point scale to measure both well-being and involvement. If there is a consistent low level of well-being and or involvement, it is likely a child’s development will be threatened. The higher the levels of well-being and involvement we can achieve for the child, the more we can add to the child’s development. (Source: www.plymouth.gov.uk/documents-ldtoolkitleuven.pdf Last accessed 14.12.14)
PALS - Playing and Learning to Socialise program  Consists of 10 weekly small-group sessions.  Social skills training includes lessons on greeting, sharing and turn-taking; as well as self-management training (dealing with stressful situations and managing angry feelings) using story-telling and puppets, video and role playing, plus using songs with actions.

PECS – Picture Exchange Communication System  An approach that uses pictures to develop communication skills. It is appropriate for children and adults with learning and communication difficulties including autism.
PHSE – Personal Health and Social Education

P Level  P scales describe the progress of pupils with special educational needs who are working towards level 1 of the national curriculum.

Portage  Milton Keynes Portage Service is for children aged between birth and three years who show a significant delay in their development. The Service works with parents to help their child develop through play.

Royal College of Speech and Language Therapists (RCSLT)  The professional body for speech and language therapists in the UK; providing leadership and setting professional standards.  It has more than 14,000 members. (Source: www.rcslt.org Last accessed 14.12.14)
Signalong  A course run by the Speech and Language Therapy Service to teach basic signing skills and increased confidence in supporting children to use sign.  For details, contact the Service on (01908) 209305.

SCD- Social Communication Difficulties

SLT Drop-in – Offered by the Speech and Language Therapy Service for Early Years/pre-school children.  Parents can take their children along for advice on their child’s speech, language and communication development, without having to book an appointment.  Through discussion at the Drop-in, the therapist and parent agree whether further input from the Service is needed.  For details of venues and times, contact the Service on (01908) 209305.

SMART – Specific Measurable Achievable Relevant Time-limited

Specific Language Impairment (SLI)
This is one of three terms often used to mean the same thing. The others are developmental language delay and developmental language disorder. These second and third terms refer to different groups of children, but specific language impairment refers to all children with marked problems in their grasp of spoken language. Specific language impairment (SLI) is the term used most widely. It does not include children who do not develop language because of intellectual or physical disability, hearing loss, emotional problems or environmental deprivation. It is used of children whose difficulties are with speech and language only. (Source: www.afasicengland.org.uk/publications/glossary-sheets/ Last accessed 14.12.14)

SpLD – Specific Learning Difficulties  Usually refers to difficulties with reading and spelling.

Team Around the Family (TAF)  A multi-disciplinary team of practitioners established on a case‑by-case basis to support a child, young person or family.















Key Stage 1 & 2














    Identifying and meeting social communication needs





Step 1:  ASSESS


Complete profile using best fit approach





Refer to the appropriate Key Stage descriptors for the child/pupil. (For some children in KS1, it might be more appropriate to use the Early Years descriptors.)


Choose descriptors to create a ‘best fit’ social communication profile for each language area, involving parents throughout the process








Complete the first page of the ‘KS1 – KS5 Social Communication Descriptor Profile and Outcome/Review Form’ to include the child/pupil’s social communication descriptor level for each profile area








If the child/pupil profiles at a Level 0 across all areas, return to the FACT pathway and continue with Step 2. 





Whatever the child’s level (1-4), 


set targets as appropriate in the following areas, 


and record on the outcome / review form:





Enabling school / classroom environment; Quality First Teaching�
�
+/- Targeted provision�
�
+/- Personalised provision�
�






Step 2:  PLAN


Create a plan of action





Complete the ‘KS1 – KS5 Outcome and Review Form’ to record what you are going to do and how you are going to do it








Refer to the Strategies section for the appropriate Key Stage for ideas appropriate to the target area





Make sure you have targets and strategies in place at a Quality First level to begin with.  Add Targeted and Personalised targets and strategies if necessary.  Children/pupils who profile at level 1 should not need Personalised & Individualised targets 








Using the first page of the completed ‘KS1 – KS5


Social Communication Descriptor Profile and Outcome/Review Form’, decide on which area(s) to target





Target only one or two areas at a time.  The chosen target areas should be the ones which you think will have the most impact on the child/pupil’s social participation and/or educational progress.  See p. 3 for advice on outcome-setting





Step 3:  DO


Carry out plan of action





Carry out the plan of action to fit with your school’s planning cycle, but for a minimum of four weeks








Review the child’s progress against the action plan, completing the we achieved the outcome...? section(s)of the ‘KS1 – KS5 FACT Plus Outcome and Review Form’





Step 4:  REVIEW


Review the child’s progress








2
FACT Plus KS1 & KS2

